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Minutes of Senate meeting held on 3 February 2016

Executive Summary

The paper provides the minutes of the Senate meeting held on 3 February 2016.

How does this align with the University/College School/Committee’s strategic plans
and priorities?

Not Applicable

Action requested

The Senatus is invited to approve the minutes.

How will any action agreed be implemented and communicated?

Decisions were communicated via the Senate Committees’ Newsletter to stakeholders on
the distribution list:
http://www.docs.sasg.ed.ac.uk/AcademicServices/Committees/newsletter.pdf.

Resource/Risk/Compliance

1. Resource implications
This paper does not have resource implications.

2. Risk assessment
This paper does not include a risk assessment.

3. Equality and Diversity
Not relevant.

4. Freedom of Information
Open paper

Any other relevant information, including keywords

A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments
on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on

e-S 15/16 3 A.” These comments will be added verbatim at https://www.ed.ac.uk/academic-
services/committees/senate/senate-restricted

Originator of the paper
Philippa Ward
May 2016
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MINUTES OF AN ORDINARY MEETING OF THE SENATUS ACADEMICUS held
in Lecture Theatre B, Chancellor’s Building, Little France on 3 February 2016

Sederunt: The Principal, Professors S Bayne, R Cann, K Chapman, C Clarke, B Corcoran,
H Critchley, Mr H Dingwall, T Fawcett, R Fisher, P Foster, N Gisborne, | Gordon, T Harrison,
C Jeffery, W Loretto, L McAra, F Mackay, J Norman, C Pulham, G Reid, N Robertson, M
Schwannauer, J Smith, R Sparks, D Sridhar, B Stanley, J Stewart, S Tudhope, Drs S
Beames, S Chan, L Dritsas, J Goodare, A Holloway, P Norris, G Palattiyil, S Prost, S Riley,
P Walsh, Ms S Ward, Dr D Watson

Associate members: Ms U Macikene, Mr M Vidmar, Ms | Wilson,

In attendance: Dr N Appleton, Dr | Beange, Mr R Biddle, Mrs K Bowman, Mr J Broadhurst,
Mr Ryan Broll, Ms K Brook, Dr Tom Bruce, Mr N Burns, Ms G Cameron, Ms H Cementine,
Ms J Cockell, Ms C Cook, Mr E Craig, Dr M De Vries, Ms L Everitt, Mrs K Fairfoul, Mr E
Fergusson, Mr M Franceschi, Ms S Graham, Mrs J Grier, Ms S Griffin, Ms R Gaukroger, Ms
K Harris, Dr E Ibrahim, Ms T Ironside, Ms P Jones, Ms B Laing, Dr | Lauchlan, Mr R Leask,
Ms A McDonald, Ms J McGregor, Ms M MacKenzie, Ms P McManus, Dr S McGeown, Ms |
Majewsky, Ms S Norman, Mr B Neilson, Mrs J Ntsele, Dr S Ogle, Ms C Price, Dr Robin
Ramsey, Ms L Reilly, Ms L Robinson, Dr V Ruiz, Ms J Shaw, Mr C Shearer, Ms R
Simmonds, Ms S Smith, Ms R Strain, Mr D Tate, Mr R Tye, Mr T Ward, Ms P Ward
(minutes)

The moment of reflection was delivered by Urte Macikene, EUSA Vice President Services,
who spoke powerfully about identity and living in the UK as an immigrant. She urged those
present to consider the personal implications of internationalisation.

Non-Senate members who were in attendance for the presentation and discussion section of
the meeting were welcomed.

PRESENTATION AND DISCUSSION THEME: Edinburgh Global

The focus of the presentation and discussion was internationalisation and the University’s
new Edinburgh Global Plan which would be launched later in the year and would seek to
advance engagement across three thematic areas — global partnerships, global community
and global exchange.

Five members of staff and two students shared their experiences of internationalisation:

1. Introduction

Mr Alan Mackay, Director of the International Office, spoke about the University of
Edinburgh’s international strengths. It was noted that 40% of the University’s students were
international, and that the University was extremely successful in the areas of transnational
and digital education. Mr Mackay also highlighted the accelerating pace of change in
international higher education, demanding world challenges, rising expectations, and shifting
centres of power. It would be essential for Edinburgh’s new Global Plan to addresses these
changes and challenges.

2. Edinburgh Global

Professor James Smith, Vice-Principal International also referred to the expected pace of
change over the next five years, and outlined a number of drivers of change: globalisation
and internationalisation; power in the world shifting South and East; rising competition,
demographic trends and changes in global demand for higher education; digital and
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transnational education; and the development of global / transnational citizens. Three
themes had been identified to enable the University to consider solutions in a more holistic
way: building and engaging our global communities; delivering global opportunities; and
creating global partnerships. Building relationships and finding new ways of working would
be key to enabling us to transform and be transformational.

3. Global Teaching Partnership

Three members of staff presented on their involvement in global teaching partnerships.
Rachel Simmonds, Edinburgh College of Art (ECA), spoke about her experience as a ‘Flying
Academic’ for the collaborative partnership that exists between ECA and Shanghai College
of Fashion and Innovation, Donghua University, Shanghai. The many benefits for staff and
students in both countries were described.

Dr Tom Bruce from the School of Engineering presented on the University’s 2+2’
partnerships with Chinese universities, which allow Chinese students to study for two years
in China before transferring to Edinburgh to complete their final two years of study. These
programmes started in the School of Engineering but now operate in all Schools within the
College of Science and Engineering. Attendees were advised that the programmes have
many advantages: they attract high calibre students with a strong academic record and are
therefore low risk; they generate good fee income, and funds that can be fed back into
scholarships; and there have been benefits for the wider University community, for example,
one of the Chinese universities involved in the partnerships providing a tutor to teach
Mandarin to Edinburgh University students during Innovative Learning Week.

Dr Robin Ramsay from the Centre for Population Health Sciences spoke about the online
distance learning Family Medicine postgraduate programme which is taught in partnership
with the Christian Medical College, Vellore, India. It was noted that this programme bridges a
gap in countries where good quality, postgraduate education in family medicine is limited, in
a very cost effective way. Students greatly value the global learning community they can
access through the programme.

4. Go Abroad and Student Perspective

Two students who had benefited from the Principal’s Go Abroad Fund — Ryan Broll and
Rhys Mckenna — gave fascinating presentations on their participation in a Swahili Summer
School in Tanzania and Menswear Design Internship in New York respectively. The students
valued the personal development opportunities their time abroad afforded them, as well as
the chance to experience new cultures, meet new people, and put skills into practice.

Discussion
The following points were raised during the discussion:

e Concerns were raised about the fact that Chinese national students on a new,
collaborative programme between Edinburgh Medical School: Biomedical Sciences and
Zhejiang University will be required to undertake military training. The Vice-Principal
International acknowledged that this was an issue and indicated that discussions were
ongoing.

e Ways in which the experiences of students undertaking independently-arranged,
oversees travel might be recognised was discussed. The possibility of using the
Edinburgh Award for recognising achievement of this type was raised.

e The potential impact of internationalisation on climate change was raised. It was agreed
that the University had a responsibility to think carefully about the impact of all travel, and
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to be sure that benefits outweighed costs. It was also noted that some aspects of the
University’s international strategy — for example, increasing online distance learning
provision — involved minimal travel.

e Attendees discussed immigration and the difficulties overseas students encounter when
trying to obtain work visas at the end of their studies. The Principal advised those
present that, in partnership with the Scottish Government, the University was involved in
ongoing discussions with the UK Government regarding immigration policy. Whilst this
had resulted in some positive developments, for example, recognition that the Scottish,
four-year degree required students to have longer study visas, there was further work to
be done.

¢ It was agreed that ways in which the front page of the University’s website might be used
to better celebrate Edinburgh’s international students would be considered.

e The importance of ensuring that the University’s Support Services prepared students for
the return to their home countries at the end of their studies, for example by providing
relevant careers support, was highlighted.

o The possibility of encouraging the University’s biggest suppliers to offer Edinburgh
students more work-based placements was raised.

e Ways in which the University might work against the sense that on-campus learning was
preferable to distance learning were considered. Possibilities raised included offering
hybrid models with a combination of online distance learning and campus visits, offering
winter or summer schools, and ensuring University support services met the needs of
online as well as on-campus students.

FORMAL BUSINESS
Principal’s Communications

The Principal advised Senate members that, in response to discussions at Senate
Committees and feedback from staff and students, a review of the structure of the academic
year would be undertaken. The review would involve consultation across the University and
benchmarking with other institutions. Any changes agreed would be implemented from
academic year 2018/19.

It was reported that applications for 2016/17 were very strong. There had been significant
increases in Postgraduate and Home-Scotland/EU applications. In addition, there had been
a substantial increase as compared with this time last year in the number of successful
research grant applications.

The University had been involved in lengthy discussions with the Sottish Government about
the funding settlement. It was reported that core research funding would be protected.

Development and Alumni was commended for its recent, exceptional work with the Carlyle
Circle.

1. Report of E-Business Conducted 12 — 20 January 2016
No comments were received in relation to the E-Senate business. All items were therefore
deemed approved or noted as appropriate.

2. Senate Assessor Vacancies — Call for Nominations
Senate approved the regulations for the conduct of the Senate Assessor Elections to be held
on 16 and 17 March 2016 and the constitution of the Scrutinising Committee, and noted that
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the call for nominations was now open (closing date, noon on Wednesday 17 February
2016).

3. Conferment of the Title of Emeritus Professor
Senate conferred the title of Emeritus Professor upon those professors who had recently
retired or whose retirement was imminent.

4. Report from Central Academic Promotions Committee
Members noted the out of cycle creation of a Personal Chair.

5. Resolutions — Chairs
Senate made no observations on the draft Resolutions.

6. Senate Membership of Knowledge Strategy Committee
Senate approved the Senatus representation on Knowledge Strategy Committee.

ARISING FROM THE MINUTES

7. Special Minutes
Senate adopted the Special Minutes for Professors E Austin and G Murray.

COMMUNICATIONS

8. Higher Education Governance Bill

A verbal update on the Bill was provided by the University Secretary. Amendments to
previous drafts of the Bill had addressed many of the University’s concerns, including
removing the proposed cap on the size of Senate. However, the current draft proposed that
universities should have an elected senior lay member in addition to universities retaining
Rectors where they already have them. At present, the University has a Rector, elected by
staff and students, and a second, senior governor, appointed by Court through and open
recruitment process. Senate members agreed unanimously that the University’s current
system of governance is straightforward and democratic and ensures it has individuals with
the correct skills and experience, and therefore opposed the proposed changes.

9. Fulfilling Our Potential: Teaching Excellence, Social Mobility and Student Choice
Members of Senate noted the UK Government consultation paper, which had both direct and
indirect implications for Scottish institutions. The University had responded to the
consultation, raising the following key points:

e The University of Edinburgh recognises the importance of high standards in teaching.

e Scottish higher education has distinctive and valuable features which any Teaching
Excellence Framework (TEF) should take into account.

e Any TEF introduced should be UK-wide and therefore based on UK-wide consultation.

o The University supports the research proposals outlined in the consultation.

Attendees raised concerns about:

¢ the proposals for opening up the sector for emerging, private providers; and
o the potential to introduce a successful TEF, given that the future of the Quality
Assurance Agency and the Higher Education Statistics Agency are unclear in the paper.

A request for more School-level support and resourcing for teaching and learning technology
was made.
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It was noted that EUSA had submitted a separate response to the consultation.
10. Enhancement-Led Institutional Review — Outcome and Response

It was reported that the draft report of the Enhancement-Led Institutional Review (ELIR) had
now been received, and the University had received the highest possible outcome of
‘Effective’. Ten areas of University activity had been commended, and there were five areas
for development. The final report would become public in March, and the Assistant Principal
Academic Standards and Quality Assurance would initiate workstreams to take forward
action required in response.

11. Student Experience Update

Senate was reminded that, at its previous meeting, it has discussed learning and teaching as
an unambiguous priority for the University. Since this meeting, the Senior Vice-Principal and
Deputy Secretary Student Experience had met with all Schools to discuss learning and
teaching. Many examples of good practice had been identified, as well as some issues
requiring further action through relevant committees. Members were advised that a new
website had been launched to showcase excellence and share and debate ideas and
approaches to learning and teaching: http://www.ed.ac.uk/staff/teaching-matters

12. Light Touch Governance Review: Senate and Senate Committees

Senate was reminded that a light touch governance review had been undertaken in the
previous session to fulfil the requirements of the Scottish Code of Good Higher Education
Governance. In general, Senate and its Committees had been found to be working well,
although there were some areas for development including communications, induction and
the interaction between Senate Committee planning and University planning processes. A
more formal, externally-facilitated review would take place in due course. Senate endorsed
the recommendations contained within the paper.

13. Update from 3 Projects — Student Systems
Senate members were provided with an update on three different Systems’ developments:

e The Assessment and Progression Tools Project

e The roll-out of the EvaSys course evaluation tool and processes

e The development of Student Data Dashboards (name to be changed to School Data
Dashboards)

It was noted that EvaSys would replace the existing course evaluation systems used by
some Schools, and would cover taught postgraduate as well as undergraduate courses.

Philippa Ward
Senate Clerk
10 February 2016
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Special Minute
Executive Summary
The paper provides the Special Minutes for Professor Barnard, School of Social and Political
Science; Professor Duffy, School of Literatures, Languages and Cultures; Professor
Greasley, School of History, Classics and Archaeology; Professor Haywood, Moray House
School of Education; Professor McKinlay, School of Philosophy, Psychology and Language
Sciences; Professor Melia, School of Health in Social Science; Professor Pethig, School of
Engineering; Professor Pirie, Edinburgh College of Art.

How does this align with the University/College School/Committee’s strategic plans
and priorities? N/A

Action requested

The Senatus is invited to adopt the Special Minutes.

How will any action agreed be implemented and communicated?
Emeritus Professor procedures for communication will be followed.
Resource/Risk/Compliance

1. Resource implications
Does the paper have resource implications? No.

2. Risk assessment
Does the paper include a risk analysis? No.

3. Equality and Diversity
Has due consideration been given to the equality impact of this paper? Not relevant.

4. Freedom of Information
This is an open paper.

Any Other Relevant Information

A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments
on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on

e-S 15/16 3 B.” These comments will be added verbatim at http://edin.ac/18tbekG.

Originator of the paper
Anne Marie O’Mullane
Senate Clerk

May 2016
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Special Minute

Alan Barnard BA, MA, PhD, FBA, FRAI, FSA Scot,
Honorary Consul of the Republic of Namibia
Emeritus Professor of the Anthropology of Southern Africa

Alan Barnard is one of the world’s leading anthropologists of Southern Africa,
carrying out fieldwork in Botswana, Namibia and South Africa, and making important
contributions to the study of kinship, hunter-gather society, and the history of
anthropology. In an academic world of increasing specialisation, Alan has never
been afraid to ask big and important questions. As such, he has been one of the key
figures drawing links between anthropology, archaeology and linguistics, pushing
forward key debates on human origins, symbolic thought and language in pre-
history.

Alan was born in Baton Rouge, Louisiana, and studied as an undergraduate at the
George Washington University, a postgraduate at McMaster University, and
completed his PhD at University College London in 1976. He was appointed as a
Lecturer in Social Anthropology in 1978, Senior Lecturer in 1990, Reader in 1994
and Professor of the Anthropology of Southern Africa in 2001.

Throughout his time in Edinburgh, Alan has been a model of collegiality, and played
numerous roles in Social Anthropology, the Centre of African Studies, the then
Faculty of Social Sciences and later the College of Humanities and Social Science.
This has included periods as Head of Social Anthropology, Acting Director of the
Centre of African Studies, and Associate Dean (Non-Graduating Students / Visiting
Undergraduates). During this time, there was also a period when he served as a
Social Development Advisor for Overseas Development Administration/Department
for International Development, reviewing projects in Southern Africa. More recently,
he has also been Honorary Consul of the Republic of Namibia since 2007.

Alan has maintained a prodigious publication record of the highest quality. So far he
has written 13 monographs, 8 edited collections, and over one hundred books
chapters and journal articles. His latest book, Language in Prehistory was published
in 2016 with Cambridge University Press. Some of his books have sales that reach
into the tens of thousands, and his articles have thousands of citations. Alan’s
research has gained international recognition and acclaim, and is widely invited to
talk around the world, where his work is a mainstay of undergraduate and
postgraduate reading lists in anthropology. His work has been translated into an
impressive 17 different languages and he has held visiting appointments in France,
Germany, South Africa, Namibia, Greece, the Netherlands and China. The esteem
with which Alan’s work is held is reflected in his 2010 election as a Fellow of the
British Academy.

In his retirement, Alan plans to continue his work as Honorary Consul, working on a
number of committees with the British Academy, and to carry our research on social
anthropology and human origins. In between he hopes to find time to travel the world
visiting family and friends, as well as to walk his dogs on the beaches of East
Lothian.



Special Minute

Jean Henderson Duffy, MA, DPhil
Emerita Professor of French

After an MA in French at the University of Glasgow, Jean Duffy went to Oxford for her DPhil,
where she was Kathleen Bourne Research Fellow at St Anne’s College (1981-1983). She
went on to become Lecturer, Senior Lecturer, Reader, and Professor of French at the
University of Sheffield, before being appointed Professor of French at Edinburgh in 1999.

Her research publications are of the highest distinction. Her core area of specialism is 20th-
and 21st-century French fiction. She has published five books and numerous articles on many
of the most important French writers of the period, including Claude Simon, Michel Butor,
Monique Wittig, and Nathalie Sarraute; her latest book, Thresholds of Meaning: Ritual,
Passage and Liminality in Contemporary French Narrative (2011), is her most extensive
survey of that field. She edited two of Simon’s novels in the prestigious “Bibliothéque de la
Pléiade” series. She also authored the Michel Butor Web Site, hosted by the University of
Edinburgh, a universally recognized hub for anyone interested in Butor. She is particularly well
known for her work in Word and Image Studies, relating the visual to the textual, especially in
studies of French fiction, but also more widely, as in her work on Gabriel Josipovici and recent
articles on artist Jean Dubuffet. Her reputation in the world of French Studies, however,
extends far beyond those specialisms. As General Editor of the journal French Studies (2007-
2012), she was at the centre of the profession’s research activities, and countless colleagues
had reason to be grateful to her, over the years, for her help, support, advice, fair-mindedness,
wide erudition, good sense, and efficiency. She is much sought after as a peer reviewer and
as a member of academic journal advisory boards, has served on various research review
and funding panels, was a member of the French sub-panel for RAE2008 and is a member
of the Gapper Book Prize Jury.

She always took teaching as seriously as she took her research. In addition to her critical
monographs, two further books were addressed to students; one on structuralism, the other
on French vocabulary. Much of her teaching was research-led. The students appreciated very
much the exceptional experience of being taught by such an expert in such an accessible way;
this was reflected both in their feedback, and in the often outstanding quality of the work they
were inspired to produce, as many external examiners noted.

Over her career, she performed a wide range of roles within and beyond her department and
was very involved in the mentoring of new colleagues and early-career researchers.

In 2011, Professor Duffy moved to a half-time contract. It surprised no one in her department
that, during the semester when she was not officially working, she devoted much of her time
to research projects. Her colleagues in French at Edinburgh have benefited immensely from
her willingness to share, not only her research results, but her deep understanding and
experience of the research process itself. She continues to engage in research of the highest
quality that is at once thoroughly scholarly, constantly inquisitive and innovative, and inclusive,
and to be a most highly valued friend and member of the research community in Edinburgh
and beyond.



During her retirement, which she will share with her husband Paul, in addition to her ongoing
book project, she hopes to have more time for her other cultural pursuits, including visits to
galleries, and her support of wildlife and animal welfare organisations. We look forward to
working with her as Professor Emeritus over many years, and wish her a long and happy

retirement.



Special Minute

David Greasley BA, BPhil, PhD
Emeritus Professor of Economic History

Professor David Greasley was born in Clowne, a coal-mining centre in the Bolsover district of
Derbyshire. He was educated at the University of Liverpool, from which he graduated with a degree
in Economics in 1972, before proceeding to postgraduate work in Economic History at the same
institution, completing his PhD on the application of machine-cutting technology in the early-
twentieth-century British coal mining industry in 1979. Appointed to a lecturing post at Edinburgh
prior to the completion of his doctorate, he progressed through the academic ranks, being promoted
to the post of Senior Lecturer in 1992, Reader in 1997, before his appointment to a personal chair in
Economic History in 2007. Prior to his retirement in the autumn of 2015, he played a full and varied
role in academic life in Edinburgh. For three years from 2001, he headed the then autonomous
Department of Economic and Social History, a period in which he also acted as co-ordinator of the
Teaching Programme Review for History. Professor Greasley’s ability to bring together colleagues in
three Departments spanning different Faculties effectively, among whom traditions of co-operation
were less well-developed than they have subsequently become, revealed Professor Greasley to be a
figure of real authority to whom important areas of administration could be entrusted. This culminated
in three years as Director of Research for the newly established School of History, Classics and
Archaeology from 2008, during which the foundations were laid for what proved to be a highly
successful REF submission in 2014.

If his initial research centred on a single industry, albeit one central to the British experience of
industrialisation, his interest in the factors shaping economic growth and development was
subsequently applied internationally, with particular reference to the United States and Australasia.
Combined, this has resulted in over 60 single- or co-authored works, the great majority of which have
appeared in leading Economics or Economic History journals, confirming Professor Greasley’s
reputation as an economic historian of international standing. This resulted in an invitation to deliver
an Academic Linkages Guest Lecture to the New Zealand Treasury in 2003 on ‘Globalization and
Wages'. Professor Greasley remained research active up to retirement, his final years at Edinburgh
seeing him engaged on an international project funded by the Leverhulme Trust on ‘History and the
Future: the predictive power of sustainable development indicators’. Overall, this is a corpus of work
which demonstrates a consistent commitment to a methodologically rigorous and statistically
informed approach to the study of the past, linking history productively to the insights afforded by
other disciplines, in this case economics and so confirming the diversity which has long been a
distinctive feature of history at Edinburgh.

As a senior figure in the School, Professor Greasley was unfailingly supportive of younger
colleagues and in his various roles did much to foster a productive environment for research to the
benefit of colleagues across the School. Never one to impose his views on others unnecessarily, his
contributions to discussions affecting academic life in Edinburgh, while few in number, were
invariably to the point and insightful and it would be an imprudent Head of Section, Subject Area or
School who would discount his advice. Freed from the constraints of the academic calendar, his
retirement will allow more frequent and longer golfing holidays along the west coast of Scotland.



Special Minute

Jeff Haywood, BSc, PhD, FRSA
Emeritus Professor of Education and Technology

Jeff Haywood retired as Professor of Education and Technology in April 2016 after 38 years of service
to the University of Edinburgh. Jeff received his BSc (Biochemistry) from the University of Edinburgh
in 1969, and his PhD from the Open University in 1973. Jeff’'s early academic interests were in
molecular biology, immunology, and neuroscience in the seminal years when these were emergent
fields. Jeff views his PhD with Steven Rose at Imperial College and then the embryonic UK Open
University as having a lifelong impact on his view of the education and research sides of higher
education. In research this led to an interdisciplinary approach through Jeff’'s need to encompass
both the molecular and behavioural domains as he embarked on a study of the molecular basis of
learning, guided by Steven Rose, Pat Bateson and J Z Young. In his later transition from research in
biology to that in education, this broadminded beginning served Jeff well. In teaching and learning he
gained knowledge and skills that have become even more relevant as we move into digital education.
As a young PhD student he was given the opportunity to make TV programmes, design home
experiments in biochemistry for the kitchen-laboratory and write course units and varied forms of
assessment. Jeff returned to Edinburgh in 1978 as a Senior Lecturer in Biochemistry, and was given
excellent opportunities for curriculum development and for neuroscience research, but in the end
education won out and his attention shifted to online developments in teaching, the developing
external quality assessment (to become quality assurance) world, and digital literacy.

The then Principal Stewart Sutherland and the VP Learning and Teaching Colin Bell, offered Jeff an
invaluable breathing space by seconding him for a year to explore flexible learning and IT in
education. In 1998 Jeff moved from the Faculty of Medicine to that of Education, and at the same time
set up the university’s e-learning support unit (MALTS), one of the earliest examples of this
development in the UK. This led into more senior management roles, including Associate Director of
the University’s Teaching Learning and Assessment Centre, Director of MALTS, Vice Principal
Knowledge Management, CIO & Librarian, and finally to his most recent one, Vice Principal Digital
Education.

Jeff has continued to keep his academic activities alive alongside an increasingly demanding set of
administrative and leadership duties. He has been involved in work on digital education research and
R&D projects with colleagues in a very large number of European universities, especially Leuven,
Granada, Erlangen, Salamanca, Pavia, Turku and Groningen. Jeff has led task forces/groups in digital
education for both the Coimbra Group and Universitas 21. Jeff has been involved, as a principal- or
co-investigator on 25 research/R&D grants since 1995, and has supervised 24 doctoral students, as
well as acting as internal or external examiners for many more. Jeff has had a role in digital education
strategy and development within the University of Edinburgh since 1990 when the first IT literacy for
students and staff began, including the founding and beginnings of what is now the MSc Digital
Education in the School of Education. It has culminated in the University’s production of fully online
Masters programmes (DEI - 2007) and MOOCs (2012). With the growth of online learning
opportunities at University of Edinburgh, Jeff’s research, teaching and administrative roles came into
real alignment, to the benefit of each of these parts.

Friends and colleagues across the University but particularly from the Moray House School of
Education wish him a very happy and well-deserved retirement.



Special Minute

Andrew McKinlay BA, MA, PhD
Emeritus Professor of Social Psychology

Andrew McKinlay graduated in 1982 with a First Class Honours BA degree in Philosophy and
Psychology from the Open University, and in 1985 with a First Class Honours MA degree in
Philosophy and Psychology from the University of St Andrews, being awarded the prize for
best student that year. He went on to obtain a PhD in Social Psychology in 1988 from the
University of St Andrews under the supervision of Professor Jonathan Potter.

In 1988 he moved to the University of Edinburgh as a Research Assistant, followed by
appointment from 1989-1993 as a Senior Research Fellow at the University of Dundee and
appointment as a lecturer at that same university from 1993 to 1996. In 1996 he returned to the
University of Edinburgh as a Senior Lecturer, going on to become Head of Psychology 2003-
2006, and then Head of the School of Philosophy, Psychology and Language Sciences from
2010-2015 during which time he was appointed to a Personal Chair in Social Psychology. His
early training in Philosophy and Psychology coupled with his research interests in human
discourse gave him an understanding of all three of the diverse academic disciplines within the
School, while his energy, strong work ethic, integrity, and interpersonal skills made him ideally
suited to the role of Head of School. In that role he oversaw a substantial growth in UG, PGT
and PGR numbers within the School, a substantial expansion in academic staff numbers with
the recruitment of world class researchers and teachers, and a dramatic enhancement of the
research and research income with all three academic disciplines being ranked among the best
in the UK for the 2014 REF.

Committed to high quality teaching, he was a popular project supervisor, and was the lead
author on a highly successful textbook on Social Psychology and Discourse, as well as author
of numerous publications demonstrating how detailed analyses of human discourse can reveal
substantial insights in attitudes, assumptions and intentions of speakers that they might not
make explicit. He held several research grants from the European Commission Framework
Programmes.

Within the University of Edinburgh, among many roles, he served on the CHSS Quality Audit
and Enhancement Group and Ethics Committee, on the Senate Quality Audit and
Enhancement Committee, and was Chair of the University Teaching Programme Review for
Ecology. In external service, he served as external examiner for the University of Abertay,
University of Dundee and Strathclyde University, as well as being an external PhD examiner at
the University of York and Queen Margaret University among others. He was a member of the
Joint Council for Higher Education in Psychology, of the Forum for Directors of Learning and
Teaching In Psychology, of the UK Association of Heads of Department of Psychology, and of
the Editorial Board for Social Psychological Review.

Following the sudden and severe deterioration in the health of his wife in 2015, he stepped
down from his role as Head of School for PPLS, and went on a period of compassionate leave.
He then retired in early 2016.

Throughout his career, Andy McKinlay has retained his insatiable intellectual curiosity, coupled
with a highly personable nature and high level skills in management as well as being an
engaging academic writer and teacher. He continued undergraduate teaching and supervising
PhD students while performing as an outstanding Head of School and at the same time dealing
emotionally and physically with his wife’s deteriorating health. He made major contributions to



academic life at the University of Edinburgh and much of the current success of PPLS has
resulted from his period of Head of School. His intellectual curiosity continues unabated in

retirement, and will continue to stimulate the thinking of his colleagues within the School and
elsewhere.



Special Minute

Kath Melia PhD, BN (Hons), RN, HV, DN
Emerita Professor of Nursing Studies

Kath Melia was born in Cheshire, England, the middle one of three sisters. She
graduated with a Bachelor of Nursing from the Department of Social and Preventative
Medicine, University of Manchester. Following graduation, she moved to Edinburgh to
work in intensive care and coronary care. Kath continued her interest in this area of
practice throughout her career and returns to publish specifically in intensive care
issues. In 1975 she moved to the Nursing Research Unit at the University of Edinburgh
having been awarded a Scottish Government scholarship to undertake a doctoral
thesis on the occupational socialisation of nurses. This study resulted in the publication
of a ground breaking publication; Learning and Working: the occupational socialization
of nurses 1987 London: Tavistock, which continues to be widely cited worldwide.

From 1977 to 1984, Kath played a very active wider role in the University being the
Warden of Muir Hall University Hall of Residence. In 1981 she completed her doctorate
and in1982 she was appointed Lecturer in Nursing Studies at the University of
Edinburgh. In 1989, at a time when relatively few grant awards were made to nurses,
she was awarded a Wingate Scholarship and a Leverhulme Research Grant to
undertake research into nursing ethics at the Hastings Center, New York and UCSF,
San Francisco.

This was followed by promotion to Senior Lecturer in 1992 and also in 1992 she
became Head of Nursing Studies and until 2002, also Head of the Planning Unit
(Departments of Social Work, Education, Psychology and Nursing Studies). In 1996
she was appointed to the established Chair in Nursing Studies.

From 2001 to 2003 Kath developed her work from her original thesis alongside her
interests in workforce and ethics of care. She was awarded a prestigious ESRC
Research Fellowship to study ‘Nursing in the new NHS: a sociological analysis of
learning and working’. On completion of this work, Kath then took up the challenge of
establishing and leading a new School of Health in Social Sciences of which she was
Head until 2007.

During this period she led the bid from the University in collaboration with colleagues
in QMUC and Napier University which led to the setting up of the Centre for Integrated
Healthcare Research. This received funding of £2.45 million which included both
infrastructure and projects. This was the forerunner of the establishment of Clinical
Academic Careers for Nurses, Midwives and Allied Health Professionals and has
placed the University of Edinburgh and its partners as a lead in this initiative across
the UK.

Kath’s research work has focused around the sociology of the professions in health
care, health service organisation and healthcare ethics. She has published numerous
key works in this field with her most notable works perhaps being in 1986 in the Journal
of Sociology of Health and lliness a Review Essay: Imperialism, paternalism and the
writing of introductory texts in Medical Sociology. This was followed in1989 with the
publication of Everyday nursing ethics which is now in its 5" edition. She has published
key papers in the Journal of Medical Ethics in 1995 ‘Markets and Ethics [Guest
Editoriall and also landmark methodological papers such as that in Qualitative Health



Research in 1996 Rediscovering Glaser. Her theoretical contribution in her study of
ethics in intensive care was to bring moral philosophy and sociological analysis to bear
on the moral aspects of health care. This approach demonstrated that the context of
practice proves to be more confused and uncertain than moral philosophers or the law
courts and medical science would have it seem. Her major output from this work was
the publication of Health Care Ethics: lessons from intensive care in 2004. This theme
continued into her 2014 book with Sage Ethics for nursing and healthcare practice with
emphasis upon the sociological, ethical and legal triad. Ongoing work on sociology of
the professions in healthcare includes ethical, legal and organisational concerns.

Kath’s contribution to Nursing has been recognised extensively as a Visiting Scholar
to numerous universities including; University of Alberta, University of Vancouver,
UCSF (Visiting Researcher Department of Social and Behavioural Sciences in the
School of Nursing), International Scholar -Hastings Center, New York, Centre for
Biomedical Ethics, National University of Singapore, King Edward Memorial Hospital
and University of Western Australia, Perth, Institute of Bioethics, University of Monash,
Melbourne, University of Navarra Pamplona, Spain, Visiting Professor University
College Dublin, and the Swedish School of Nursing, Helsinki, University of Turku,
Finland. She has been an External Examiner to the Universities of Manchester,
Nottingham, Liverpool, King’s College London, University of Wales, City University
London, Polytechnics (pre 1992) Newcastle and Leeds and University of Tramso. She
has supervised in excess of 30 PhD students and examined almost as many across
the globe. She has been a member of Editorial Boards of the Journal of Sociology of
Health and lliness (1985-1989), Qualitative Health Research (1990-1994), Social
Sciences in Health: International Journal of Research and Practice (1994-1997).

Throughout her career, Kath has remained passionate and committed to the
development of the nursing profession through her advancement of knowledge and
debate in the sociology of the professions, health service organisation and healthcare
ethics. She retired in September 2015 and now plans to work on further publications
and spend time travelling.



Special Minute

Ronald Pethig PhD, DSc, BSc, FIET, FinstP
Emeritus Professor of Bioelectronics

Ronald Pethig was born on May 10, 1942 in Ripley, Surrey. After attending Purley
Grammar School he received his BSc in Engineering (1963) and PhD in Electrical
Engineering (1967) from the University of Southampton. This was followed by a second
PhD in Physical Chemistry (1971) from the University of Nottingham and in 1988 a DSc in
Biomolecular Electronics from the University of Southampton. He is recognised worldwide
as a leading expert in the field of bioelectronics and a pioneer in the application of
electrokinetic techniques in the biological sciences.

Ronald is a Fellow of the Institution of Electrical Engineers and the Institute of Physics.
Honours include an Innovation Prize awarded jointly by the Institutions of Electrical and
Mechanical Engineers and the British Design Council (1988), as well as the 1994
Innovation Awards of the Institute of Physical Sciences in Medicine, and the Biological
Engineering Society. In 2001, he was the first recipient of the Herman P. Schwan Award
for work in biodielectrics and in January 2006 he became the first recipient of the Eugene
and Millicent Bell Endowed Fellowship in Tissue Engineering at the MBL.

He is a named inventor on 14 patents, and has authored three books: Dielectric and
Electronic Properties of Biological Materials (1979), Introductory Bioelectronics: for
Engineers and Physical Scientists (2012) and Dielectrophoresis: Theory and Biomedical
Applications (due 2016), as well as more than 200 peer reviewed publications.

Before his appointment at Edinburgh in 2008 he held a Research Chair at the School of
Electronic Engineering, Bangor University having joined the Department of Electronic
Engineering in 1982 as a lecturer. During this time he held the position of the Dean of the
Faculty of Science as well as the Director of the Institute of Molecular and Biomolecular
Electronics.

From 2000-2003 he was seconded as VP technology to Aura BioSystems Inc, located in
San Jose, California. In 1982 he was elected a Corporation Member of the Marine
Biological Laboratory at Woods Hole, Massachusetts, and since 2006 has held an
appointment as Senior Adjunct Scientist at that institution.

Ronald is currently Editor-in-Chief for IET Nanobiotechnology and Series Editor for the
Microtechnologies & Microsystems series from Research Studies Press/John Wiley &
Sons. In addition, he is a member of the editorial boards of the Journal of Biomicrofluidics
and the Journal of Electrical Bioimpedance. He is a member of the Industry and
Engineering Committee, Royal Commission for the Exhibition of 1851 and chairman of the
Institute of Physics Dielectrics Group Committee. Since 2013 he has worked part-time as
Engineering Director for ApoCell Europe GmbH in collaboration with the Fraunhofer
Institute while continuing research collaboration with colleagues in Engineering and the
College of Medicine and Veterinary Medicine at the University of Edinburgh.

While at the University of Edinburgh, Prof. Pethig led the development of teaching and
research activities in bioelectronics which now continues through the Institutes for
Bioengineering and Integrated Micro and Nano Systems. He helped to forge new and
lasting links between the School of Engineering and colleagues in medical research and
biological science. Right from the start of his time at Edinburgh he demonstrated an



exceptional level of professionalism and collegiality and provided excellent support to
students at every level, which was recognised by several nominations for EUSA teaching
awards. He was always prepared to give invaluable advice and mentoring to a number of
early career researchers and academics which was highly appreciated by his colleagues.
We would like to acknowledge his significant contribution to the School of Engineering and
hope that this continues for many years to come through access to his considerable
expertise and experience.



Special Minute

lan Pirie DA, PGDip (Ceramics), PGDip (Art Education), PFHEA,
Emeritus Professor of Design

lan Pirie is respected internationally in the fields of design pedagogy, quality assurance
and the use of digital technologies in teaching. Following a first degree in ceramics and
sculpture at Gray’s School of Art and the award of postgraduate diplomas in ceramics and
art education he embarked on a career in design teaching at Grays, progressing to
become Head of School and then Dean of the Faculty of Design and Technology at The
Robert Gordon University, Aberdeen. In 2006 he joined the former Edinburgh College of
Art as Assistant Principal, Learning and Teaching and moved into the University of
Edinburgh as Assistant Principal, Learning and Development in 2011. During the same
year he was awarded a Chair in Design. lan retired from the University in December 2015.

lan’s research has explored the use of emerging digital technologies in both design and
craft practice and in supporting specific pedagogical approaches in education. For almost
twenty years he has led and supported numerous innovative online developments in the
support of student learning and in the areas of assessment and feedback at Robert
Gordon University and at Edinburgh College of Art, on entrepreneurship at Glasgow
School of Art, and through chairing the development team of the National Portal for the
Crafts for the Scottish Arts Council. Most recently he directed the online suite of tools to
support personal tutoring, academic guidance and support at the University of Edinburgh
and the launch of SLICCs (self-designed learning experiences enabling students at
Edinburgh to design aspects of their own learning and gain credit).

lan has been particularly proactive in contributing to quality assurance and enhancement
in an international context, working on validation and review panels for more than 40
leading arts institutions and Universities in the UK, Norway, Spain, Italy, Sri Lanka,
Malaysia, Singapore, China, Australia and New Zealand. On a number of occasions this
has led to provision of continuing professional development programmes in curriculum
design and assessment schemes for academic staff.

Before his pioneering work in teaching and learning, lan also sustained a career as a
ceramicist, engaging in notable exhibitions across the UK including ‘Studio Ceramics
Today’ at the V&A (1983), and ‘Making with Mud and Mind’ at Stoke on Trent (1984). His
work is included in the collections of the National Museum of Wales, the National
Museums of Scotland and the Malaysian Institute of Art, Kuala Lumpur. But it is his
leadership in the University sector more generally, drawing on his varied experiences as
maker, designer, lecturer, mentor and champion that is worthy of recognition. As one
colleague commented in recommending lan for a prestigious HEA Principal Fellowship:
‘To have a conversation with lan is to engage with a dynamic champion of learning. He is
a born teacher and it is virtually impossible to come away from meeting him without having
learned new things, whether this is a few tips on the optimal use of an iPad or a session
on visual literacy.” For many colleagues and students in the University of Edinburgh and
the Art and Design sector in Scotland his career’s legacy is an inspiring one.

In his retirement lan is looking forward to some long trips away with his wife, Wendy, who
also works in academia and visiting his son, Elliot, a lecturer in Aberdeen. Time allowing,
lan may even find time to do some ceramics work. Friends and colleagues across the
University will wish him a very happy and well-deserved retirement.
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Executive Summary

The paper informs Senate of the publication by the Quality Assurance Agency (QAA) of the
report on the University’s Enhancement-Led Institutional Review (ELIR) held in Semester 1
2015 and includes the two reports: the high level Outcome Report, and the detailed
Technical Report. The University has achieved the highest possible judgement and
outcome in the ELIR, that of “effective arrangements for managing academic standards and
the student learning experience”. The reports are publicly available from the QAA website
at www.gaa.ac.uk/reviews-and-reports/provider?UKPRN=10007790

How does this align with the University/College School/Committee’s strategic plans
and priorities?

The paper is relevant to the University’s strategic goal of ‘excellence in education’ and
strategic theme of ‘outstanding student experience’.

Action requested

For information.
How will any action agreed be implemented and communicated?

The outcome of the ELIR has been communicated widely to staff and students, including
through the Staff News section of the University website and the Teaching Matters website.
Senate Quality Assurance Committee (SQAC) will be responsible for overseeing actions in
response to the report. Learning and Teaching Policy Group will also receive regular
reports. A themed approach is being taken to implementation in order to ensure broad
alignment with existing learning and teaching priorities and Assistant/Vice Principal roles and
responsibilities as part of an integrated planning process. The five key themes and their
leads are: postgraduate research student experience (AP Jeremy Bradshaw); personal
tutoring system (AP Alan Murray); student representation at college and school level (EUSA
& college deans of quality); assessment and feedback (AP Susan Rhind); staff engagement
in learning and teaching, with a focus on workload allocation models (VP Jane Norman &
SVP Charlie Jeffery). The University was also encouraged by the ELIR to progress existing
work on the Student Data Dashboard project led by Barry Neilson, Director of Student
Systems. Progress with this area will be included in the regular reporting to SQAC. Reports
on progress to SQAC will be made 3 monthly during the first year after the ELIR, and 6
monthly thereafter. The aim is to make substantial progress during the first year and to
ensure all actions are complete by the end of year 3. The impact of actions will be
evaluated.

Resource/Risk/Compliance
1. Resource implications

Does the paper have resource implications? Any resource implications will be identified by
the theme leads and considered by Learning and Teaching Policy Group in the first instance.


http://www.qaa.ac.uk/reviews-and-reports/provider?UKPRN=10007790

2. Risk Assessment
The ELIR has been managed within the University’s risk management processes.
3. Equality and Diversity

Has due consideration been given to the equality impact of this paper? An Equality Impact
Assessment is not required.

4. Freedom of Information
Can this paper be included in open business? Yes
Any Other Relevant Information
A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments

on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on
e-S 15/16 3 C.” These comments will be added verbatim at http://edin.ac/18tbekG.

Originator of the paper

Dr Linda Bruce, Academic Services, 5 April 2016
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Enhancement-led Institutional Review of University of Edinburgh

About the Enhancement-led Institutional Review method

A dedicated page of the QAA website explains the method for Enhancement-led Institutional
Review of higher education institutions in Scotland and has links to the ELIR handbook

and other informative documents.! You can also find more information about QAA and

its mission.?

Further details about the enhancement-led approach can be found in an accompanying
ELIR information document,® including an overview of the review method, definitions of the
judgement categories, and explanations of follow-up action. It also contains information on
the Scottish Funding Council's response to ELIR judgements.

About this review

This is the Outcome Report of the Enhancement-led Institutional Review (ELIR) conducted
by the Quality Assurance Agency for Higher Education (QAA) at the University of Edinburgh.
The review took place as follows: Part 1 visit on 5 to 7 October 2015 and Part 2 visit on 9 to
13 November 2015. The review was conducted by a team of six reviewers:

Professor Peter Bush (Academic Reviewer)

Mr Brian Green (Academic Reviewer)

Professor Mark Hunt (Academic Reviewer)

Associate Professor Lena Adamson (International Reviewer)
Mr David Walker (Student Reviewer)

Mr Paul Probyn (Coordinating Reviewer).

This report sets out the overarching judgement formed by the ELIR team on:

° the current and likely future effectiveness of the institution's arrangements
for managing academic standards and enhancing the quality of the student
learning experience.

It is possible for the overarching judgement to be expressed in three levels which indicate
that the institution's arrangements are: effective; have limited effectiveness; or are not
effective. More detail on these categories is provided in the ELIR information document.

The overarching judgement for this report can be found on page 3, followed by the areas of
positive practice and the areas for development.

A more detailed Technical Report is also available for this review.* The Technical Report
sets out the ELIR team's findings under each of the headings in the ELIR 3 method.

1 Further information about the ELIR method:
www.qaa.ac.uk/reviews-and-reports/how-we-review-higher-education/enhancement-led-institutional-review.
2 Further information about QAA: www.gaa.ac.uk/about-us.

3 ELIR information document: www.gaa.ac.uk/publications/information-and-guidance/publication?PublD=61.
4 Technical report: www.gaa.ac.uk/reviews-and-reports/provider?UKPRN=10007790.
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About the University of Edinburgh

The University of Edinburgh is one of Scotland's ancient, research-intensive universities

and is the largest higher education provider in Scotland. In 2013-14 it had a total of 33,110
students, of whom 21,773 were undergraduate, 6,530 taught postgraduate and 4,807
postgraduate research students. The University has a large and diverse international student
body, with over 30 per cent of the student population in 2013-14 coming from around 120
different countries. Its academic portfolio offers 104 of the 164 principal subjects defined by
the Higher Education Statistics Agency, which the University emphasised is the largest
breadth of subject provision of any Scottish university. The University describes itself as
having strong global partnerships and reach, and a clear commitment to provide a distinctive
research-led educational experience, characterised by excellence in learning and teaching.

The academic structure is based on three colleges: the College of Humanities and Social
Science, the College of Science and Engineering, and the College of Medicine and
Veterinary Medicine. Each college is led by a Vice-Principal and divided into schools.
The University has 22 schools in total.
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Overarching judgement about University of Edinburgh

The University of Edinburgh has effective arrangements for managing academic standards
and the student learning experience. These arrangements are likely to continue to be
effective in the future.

This is a positive judgement, which means the University has robust arrangements for
securing academic standards and for enhancing the quality of the student experience.

Areas of positive practice

1 The ELIR has identified a number of areas of positive practice and these are
summarised below.

2 Strategic approach to enhancing learning and teaching - the strategic
intention to prioritise learning and teaching has been implemented across the University
and communicated effectively to staff. The University has targeted strategic priority areas,
including: assessment and feedback, academic support and researcher development.
The clear focus on learning and teaching is supported by the development of a flexible
continuing professional development framework for academic staff and a set of Exemplars
of Excellence in Student Education, which academic staff can use to reflect on their
approaches to teaching.

3 Online distance learning - the University has a progressive and effective
approach to online distance learning development and delivery. Students report high levels
of satisfaction with their experience, indicating that they feel part of an academic community.

4 Internationalising the student experience and promoting student mobility -
the University has a strong commitment to internationalising the student experience and
promoting student mobility. Students described themselves as members of an international
community where opportunities to have an international experience were available both on
campus and through a variety of flexible study abroad opportunities. In a particularly positive
development, the University is able to provide supported opportunities for students from
widening participation backgrounds to study abroad.

5 Peer-assisted learning support - the University has an extensive and growing
number of peer learning support arrangements whereby students provide support to other
students. The schemes are both a valued source of support and an effective opportunity for
those providing support to develop their transferable skills.

6 Systematic approach to promoting and embedding graduate attributes -

the University has systematically embedded graduate attributes throughout the
undergraduate and taught postgraduate curricula and has a proactive approach to
providing imaginative opportunities for students to develop graduate attributes through

the co-curriculum. In particular, the Edinburgh Award provides a flexible framework for all
students to gain recognition for their achievements in a wide range of areas, including
academic, sporting, volunteering and work-based activities. The Edinburgh Award is highly
regarded by staff and students and is being taken up by increasing numbers of students.

7 Institute for Academic Development - the Institute for Academic Development
provides a key role in helping the University to fulfil its strategic ambition to prioritise learning
and teaching. The Institute provides varied, flexible and tailored support to staff and
students, contributing to a culture in which the student learning experience is evaluated

and enhanced.
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8 Online external examiner reporting - although in the early stages of
implementation at the time of the current ELIR, the External Examiner Project has

great potential. External examiners provide their reports online, which supports more
consistent reflection on their comments across the school, college and institutional levels.
Themes arising across several reports can be extracted and considered, and staff at all
levels can be provided with access to the reports and the analysis.

9 Quality monitoring and review for academic and support services -

the University has comprehensive and detailed arrangements for monitoring and
reviewing its courses and programmes. Academic and support staff are committed to

the effective implementation of these arrangements. Thematic reviews help to ensure that
the academic and support areas make a coherent contribution to enhancing the student
learning experience.

10 Using data to enhance the student learning experience - the University

is making good progress towards introducing an integrated approach to the use of data
in decision making and performance monitoring in order to identify and implement
enhancements to the student learning experience. Key examples include the
student-initiated PATH Project, which is an effective tool for assisting students

and Personal Tutors in planning programmes of study.

11 Effective approach to self-evaluation - the University makes effective use of

a variety of evaluative methods, involving those inside and outside the institution to reflect
on institutional policy and practice. Using the University Internal Audit team to review
academic areas - such as personal tutoring, assessment and feedback, and academic
collaboration - has provided additional independent insight for senior staff into the
effectiveness of these areas.

Areas for development
12 The University is asked to consider the areas summarised below.

13 Postgraduate research student experience - analyse the needs and experience
of postgraduate research students at school, college and University level to ensure that

they are effectively supported, particularly given plans to increase research student
numbers. The University should review the effectiveness and regularity of supervisor training
and ensure that the University's Code of Practice is communicated effectively to all staff and
research students and implemented consistently. The University should also make certain
that postgraduate research students who teach are appropriately trained and supported for
the role.

14 Personal Tutor system - build on the positive progress made in the
implementation of the Personal Tutor system by reviewing the way it is implemented

in schools, ensuring that all students are able to benefit from engaging with a Personal
Tutor as intended. There would be value in the University providing additional clarification
for students around the aims of the system, and signposting alternative avenues of
student support.

15 Student representation at school and college levels - building on the existing
constructive relationship with Edinburgh University Students' Association, ensure there

is more effective coordination of student representation at college and school level.

The University should review the processes for appointing students to college and school
committees and provide more effective training and preparation for the roles, ensuring that
staff also understand the role of student representatives and are able to support students to
contribute effectively. There would also be benefit in the University considering the best
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ways of providing feedback to the wider student body about the action that is taken in
response to matters raised through school and college-level committees.

16 Assessment and feedback - implement feedback policy in a clear and consistent
manner across the University to ensure that all students receive timely, relevant and high
guality feedback at key points during their programmes. There would be benefit in working
closely with students at school level to understand their specific issues and needs, and to
consider whether students in particular disciplines, locations or modes of study would benefit
from contextualised approaches. In carrying out this work, there would be value in the
University reflecting on the positive experiences of assessment and feedback reported by
online distance learning students.

What happens next?

17 QAA Scotland will continue to engage with the institution through the annual
discussion visits, which, among other matters, consider the ways in which the institution is
responding to the ELIR outcomes.

18 One year after publication of the ELIR Outcome and Technical Reports, institutions
are asked to provide a follow-up report to indicate how they are responding to the outcomes
of ELIR. Institutions also engage in a follow-up event with colleagues from other institutions
to explore the ways in which the ELIR outcomes are being implemented. The final version of
the institution's follow-up report is published on the QAA website.

Further information

19 A more detailed Technical Report is also available for this review. The Technical
Report sets out the ELIR team's findings under each of the headings in the ELIR 3 method.

20 This review and its findings relate to the institution as a whole and do not provide
information about individual programmes of study or subjects. For further information about
those, contact the institution or visit its website.

21 University sector institutions in Scotland also engage in systematic Enhancement
Theme activity. Further information about that work, which has a sector-wide and institutional
focus, can be found on the Enhancement Themes website.

22 Further information about QAA Scotland and the enhancement-led approach,
including the ELIR method, can be found on the QAA website.

23 For further information about the Scottish Funding Council see www.sfc.ac.uk.
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About the Enhancement-led Institutional Review method

A dedicated page of the QAA website explains the method for Enhancement-led Institutional
Review of higher education institutions in Scotland and has links to the ELIR handbook

and other informative documents.! You can also find more information about QAA and

its mission.?

Further details about the enhancement-led approach can be found in an accompanying
ELIR information document,® including an overview of the review method, definitions of the
judgement categories, and explanations of follow-up action. It also contains information on
the Scottish Funding Council's response to ELIR judgements.

About this review

This is the Technical Report of the Enhancement-led Institutional Review (ELIR) conducted
by the Quality Assurance Agency for Higher Education (QAA) at the University of Edinburgh.
The review took place as follows: Part 1 visit on 5 to 7 October 2015 and Part 2 visit on 9 to
13 November 2015. The review was conducted by a team of six reviewers:

Professor Peter Bush (Academic Reviewer)

Mr Brian Green (Academic Reviewer)

Professor Mark Hunt (Academic Reviewer)

Associate Professor Lena Adamson (International Reviewer)
Mr David Walker (Student Reviewer)

Mr Paul Probyn (Coordinating Reviewer).

In advance of the review visits, the University submitted a self-evaluative document

(the Reflective Analysis) and an advance information set, comprising a range of materials
about the institution's arrangements for managing quality and academic standards.

In addition, the University submitted case studies on Enhancing Student Support and

the Edinburgh Award.

About this report
In this report, the ELIR team:

° delivers an overarching judgement on the current and likely future effectiveness of
the institution's arrangements for managing academic standards and enhancing the
quality of the student learning experience.

The overarching judgement can be found on page 3, followed by the detailed findings of the
review given in numbered paragraphs.

ELIR Technical Reports are intended primarily for the institution that hosted the review,
and to provide an information base for the production of thematic reports that identify
findings across several institutions.

1 Further information about the ELIR method:
www.qaa.ac.uk/reviews-and-reports/how-we-review-higher-education/enhancement-led-institutional-review.
2 Further information about QAA: www.qaa.ac.uk/aboutus.

3 ELIR information document: www.qaa.ac.uk/publications/information-and-guidance/publication?PublD=61.
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Technical Reports set out the ELIR team's view under each of the report headings.
Shorter Outcome Reports are provided that set out the main findings of the ELIR for a wider
audience. The Outcome Report for this review is on the QAA website.*

4 Outcome Report: www.gaa.ac.uk/reviews-and-reports/provider?UKPRN=10007790.
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Overarching judgement about the University of Edinburgh

The University of Edinburgh has effective arrangements for managing academic standards
and the student learning experience. These arrangements are likely to continue to be
effective in the future.

This is a positive judgement, which means the University has robust arrangements for
securing academic standards and for enhancing the quality of the student experience.

1 Institutional context and strategic framework
1.1 Key features of the institution's context and mission
1 The University of Edinburgh is one of Scotland's ancient, research-intensive

universities and is the largest higher education institution in Scotland. In 2013-14, it had a
total of 33,110 students, of whom 21,773 were undergraduate, 6,530 taught postgraduate
and 4,807 postgraduate research students. The University has a large and diverse
international student body, with over 30 per cent of the student population in 2013-14
coming from around 120 different countries. Its academic portfolio offers 104 of the

164 principal subjects defined by the Higher Education Statistics Agency, which the
University emphasised is the largest breadth of subject provision of any Scottish university.
The University describes itself as having strong global partnerships and reach, and a clear
commitment to provide a distinctive research-led educational experience, characterised by
excellence in learning and teaching.

2 The academic structure is based on three colleges: the College of Humanities

and Social Science, the College of Science and Engineering, and the College of Medicine
and Veterinary Medicine. Each College is led by a Vice-Principal and is divided into schools.
The University has 22 schools in total. Colleges and schools have devolved powers to
manage teaching and research, but operate within the overarching framework of institutional
regulations, policy and procedure set at University level. Heads of school provide the
interface between the University's central strategy, systems and activity, and operational
learning, teaching and research activities. Within each school, oversight and coordination

of learning and teaching is also facilitated through the directors of learning and teaching,
whose roles, together with directors of quality, balance quality assurance and enhancement.

3 The University's current Strategic Plan covers the period from 2012-16.

It contains three strategic goals: excellence in education, excellence in research, and
excellence in innovation, each supported by a number of strategic themes. The goal of
excellence in education is supported by the following themes: delivering an outstanding
student experience; equality and widening participation; and increasing global impact
and partnerships.

4 The University published its new Strategic Vision 2025 in April 2014. The Strategic
Vision 2025 outlines 'a unique offer for University of Edinburgh students': all undergraduates
will be developed as student researchers with clear, supported pathways through to master's
and doctoral degrees; all students will be offered the opportunity to draw on expertise
outside their core discipline; and all students will be part of a highly satisfied student body
with a strong sense of community.

5 The current Strategic Plan 2012-16 identifies ambitious growth targets for the
University's student population at all levels (see paragraphs 20 to 22); including increasing
the headcount of non-EU students by at least 2,000; increasing the number of master's
students on programmes established through the University's Global Academies by at least
500; increasing the average number of postgraduate research students to academic staff to
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at least 2.5:1 by the end of 2016; and increasing the number of postgraduate research
students on programmes jointly awarded with international partners by at least 50 per cent.
The infrastructure implications of this growth in student numbers are acknowledged and
incorporated into an estates vision, combining new build, refurbishment and upgrading with
phased spending of £1.5bn by 2025. In addition, the Strategic Plan sets out targets for
growth in online distance learning.

6 In preparing for the current ELIR, the University identified two areas it wished

the ELIR team to focus on: effectiveness of the developing personal tutoring project

(see paragraphs 14, 40 to 44, and 74); and the effectiveness of the approach to enabling
and promoting student engagement in the curriculum/co-curriculum and learning, with a
particular emphasis on links to future strategy for learning and teaching (see paragraphs
14 to 17, 34 to 39, and 68 to 72). The University outlined its approach to these areas in the
Reflective Analysis and the case studies submitted in preparation for the ELIR. The ELIR
team's view of activity in these areas is identified throughout this report.

1.2 Strategic approach to enhancing learning and teaching

7 Since the 2011 ELIR, the University has engaged in a systematic programme of
enhancement activity, accompanied by reshaping the senior management team, to prioritise
strategic development in learning and teaching. The University engaged in three overarching
transformational projects in relation to learning and teaching: the Student Experience
Project, the Enhancing Student Support Project (where one key part is a Personal Tutor
system for all students on undergraduate and taught postgraduate programmes), and a
programme of coordinated work to address a number of matters highlighted in the National
Student Survey (NSS), including lower scores than the University wishes in relation to
assessment and feedback practices. Evaluation of the projects has led to successful
elements of the work, such as the Personal Tutor arrangements, being adopted as
'mainstream' practice and being reported through the relevant committee structures at
school, college and University levels.

8 At the time of the current ELIR, the Senior Vice-Principal, who has responsibility
for learning and teaching, was leading an institution-wide consultation on the University's
ambition for learning and teaching, as part of the Strategic Vision 2025, to replace the
current Learning and Teaching Enhancement Strategy 2012-16. The principal aim of the
ambition is to ensure that learning and teaching is recognised across the University as an
'unambiguous priority’, and supported and rewarded appropriately. Staff at all levels have
been invited to reflect on two key themes to shape this ambition: how to strengthen
expectations around high performance in learning and teaching, and how to develop a
clearer understanding of the value of learning and teaching. This consultative approach is
intended to engender engagement and support among staff in the schools.

9 The Senior Vice-Principal is supported by a reshaped team of vice-principals

and assistant principals whose respective portfolios are reflective of, and mapped to,
strategic priorities (including assessment and feedback, academic support and researcher
development). This team forms the core of the Learning and Teaching Policy Group, which
reports directly to the Senate Learning and Teaching Committee and, through the Senior
Vice-Principal, reports into the Principal's Strategy Group - as well as communicating with
the key Learning and Teaching Committees. The Group monitors progress on learning and
teaching issues, and discusses the embedding of learning and teaching project outcomes
into 'mainstream’ policy and practice prior to committee approval. An important function of
this Group is to ensure that there is alignment between activity in the colleges and schools
with the work of the Senate committees.
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10 The colleges operate in the context of the University strategies and procedures,
with delegated authority to reflect the nature of their disciplines. Schools operate within the
parameters defined by their respective college. The ELIR team considered this devolved
structure operating in relation to the course approvals, monitoring and review arrangements
(see sections 4 and 5). The team formed the view that, in the context of the University's size,
the delegated model was appropriate, understood by staff and generally worked well.

11 The heads of school, working closely with school directors of learning and teaching,
fulfil a key role in the effective operation of the delegated arrangements as academic leaders
in the schools and at college level, particularly as members of the Academic Strategy Group,
convened by the Principal. Professional support staff also fulfil an important role in ensuring
the effective operation of the devolved model. Staff in the University Secretary's Group,
notably the Deputy Secretary (Student Experience), and staff in Academic Services advise
and interact with academic and other colleagues on academic procedures and regulation at
all levels. The University acknowledged that a remaining challenge was ensuring that
strategic objectives, which are agreed and shared at University, college and school levels,
are reflected in the management structures, processes and practices in order to ensure that
they are delivered.

12 The University has made progress in developing clear reward and recognition
processes for excellence in teaching to underpin its aim of creating parity of esteem between
teaching and research. These include the development of a Continuing Professional
Development Framework for learning and teaching, mapped against the UK Professional
Standards Framework, and a set of Exemplars of Excellence in Student Education, which
provide an agreed reference point for recognising good teaching practice, used in annual
performance management and promotion processes (see paragraphs 86, 87 and 91).

13 The ELIR team learned about plans the University has to develop existing staff
workload allocation models to recognise in a consistent way contribution to priority areas,
such as personal tutoring, assessment and feedback, and contribution to other enhancement
activity. This is likely to promote greater transparency, consistency and understanding of
workload allocation among staff, as well as ensuring that academic staff are able to support
the University's strategic priorities for learning and teaching. The University is encouraged to
progress this work (see paragraph 14).

1.3 Effectiveness of the approach to implementing strategies

14 Overall, the ELIR team formed the view that the University has a reflective and
inclusive approach to developing strategy, and that communication and consultation with
staff about strategic developments is effective. The University's approach to implementing
strategies relating to learning and teaching is effective, with some challenges remaining
around ensuring alignment between institutional priorities and operational structures,

which the institution is open in recognising. In order to further support implementation of
institutional strategies, the University is encouraged to progress its plans to develop existing
staff workload allocation models to recognise consistently staff contributions to key aspects
of learning and teaching across the University.

15 The University's devolved structure is appropriate to its size and is understood by
staff. Institutional frameworks provide structured guidance within which colleges and schools
have flexibility to allow a variety of good practice approaches to flourish, supported by
monitoring and reporting arrangements. Staff who met the ELIR team indicated that they
welcomed the flexibility they have to implement institutional strategy in a manner appropriate
to specific disciplinary needs. They also indicated this gave them a greater sense of
ownership of strategies formed at institutional level. In discussion with the team, staff were
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able to distinguish clearly between activity that was mandatory and that which could be
tailored to individual school contexts.

16 The University has progressed several of its strategic priorities in relation to learning
and teaching through a suite of high profile projects. In order to ensure their sustainability,
the key outcomes are being adopted into established institutional practice. The ELIR team
saw positive examples of this taking place, for example in relation to the outcomes from the
Student Experience Project and the Enhancing Student Support Project.

17 Staff who met the ELIR team were clear about the University's 'unambiguous
priority' and focus on excellence in learning and teaching. It was evident that recognition and
reward processes had been communicated and used by staff, and that additional work was
underway to embed these developments further. The ELIR team found a culture of effective
networks across the University, with academic and professional colleagues working in
partnership at all levels.

2 Enhancing the student learning experience

2.1 Composition and key trends in the student population, including
typical routes into and through the institution

18 The University has a clear, strategic aim to increase both overall student numbers
and to diversify the student population by increasing the proportion of international,
postgraduate and online distance learning (ODL) students.

19 In 2013-14 the University had 33,110 students, of whom 21,773 were
undergraduates (66 per cent) and 11,337 were postgraduates (34 per cent). Of the
postgraduate students, 6,530 were taught postgraduates (58 per cent) and 4,807 were
postgraduate research students (42 per cent).

20 Since 2010-11, the overall student population has grown by 14 per cent
(from 28,974 students). The merger with Edinburgh College of Art increased student
numbers by just over 1,600, accounting for one third of the overall growth in student
numbers since the 2011 ELIR.

21 The main increase in student numbers since 2011 is accounted for by overseas
and EU students, with rises in numbers of overseas students particularly apparent at
undergraduate (56 per cent) and taught postgraduate (44 per cent) levels. In comparison,
the number of overseas postgraduate research students has risen by 16 per cent. There has
been a slight increase in Scottish domiciled students of four per cent at undergraduate level
and three per cent growth in the postgraduate research student numbers. The proportion of
other UK-domiciled students has also grown at postgraduate level, the number of taught
postgraduate students having risen by 25 percent and postgraduate research students by
24 per cent. Other UK-domiciled undergraduate numbers have fallen by two per cent.

22 The University's ambitious targets and plans for increasing postgraduate student
numbers include: increasing the ratio of postgraduate research students to staff to at least
2.5:1 by the end of the Strategic Plan period in 2016 (from 1.5:1 in 2013-14); developing
new master's programmes in areas where there is high demand, to be delivered both in
Edinburgh and at a distance; developing new scholarship schemes to help increase
applications; providing more sources of employment for postgraduate research students
on campus, and bidding for more external funding to support and encourage postgraduate
students to study at the University.

23 In 2013-14 the University had 1,716 students registered on online distance
master's programmes, an increase of 54 per cent since 2011-12, with online distance
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master's students accounting for 26 per cent of the total taught postgraduate population.
The University intends to continue growing these numbers significantly. Seventeen out of
22 schools offer some form of distance learning programme and 60 programmes are
currently available, with approximately 2,000 students currently registered on fully online
programmes. Around half of the University's ODL programmes are provided by the

College of Medicine and Veterinary Medicine and are aimed at practicing professionals.
Remaining programmes are split between the College of Science and Engineering and the
College of Humanities and Social Science. The University's approach has been informed by
the Distance Education Initiative, which provided resources to over 30 academic projects
across 17 of the University's 22 schools, to develop programmes and support services.

In 2014, the Senate Learning and Teaching Committee established a task group to support
and oversee the mainstreaming of distance education within the University, distance learning
initiatives having previously been funded through Distance Education Initiative funding

(see paragraphs 47-50).

Widening participation

24 The University has an effective approach to widening participation that
encompasses a range of activities, including innovative outreach; contextualised admissions;
bursary provision; and flexible entry and exit routes into and through the University's degree
programmes. The University highlighted that it had exceeded its Scottish Funding Council
Outcome Agreement target on widening participation for 2014-15.

25 In 2013-14 the University had 1,469 entrants from a widening participation
background (including those from the rest of the UK and Scotland-domiciled, based on a
basket of measures), an increase of 18 per cent since 2012-13. In 2013-14, 69 per cent of
these entrants were Scottish domiciled and 371 students came from Scottish Index of
Multiple Deprivation (SIMD) 40 data zones. A further 367 students were entrants from
Lothians Equal Access Programme for Schools (LEAPS). In 2014-15, the University
admitted 446 students from LEAPS, twice as many as the other participating institutions.
Other University-led projects to support widening participation include: Pathways to
Professions, which provides advice and guidance to state school pupils interested in
studying Medicine, Law, Veterinary Medicine and Architecture; and Educated Pass,
which targets boys from under-represented groups through their local football club.

26 The University has been developing approaches to contextualised admissions
and these were refined during 2015 to help identify those who have faced educational and
socio-economic disadvantage, and to take into consideration the socio-economic context in
which examination results have been achieved. The University emphasised that, since it
had begun to use contextual data in 2004, retention rates and the proportion of students
achieving First and 2:1 degrees had improved, reinforcing the institution's firm belief that use
of contextual data alongside other information contained within the UCAS application had
enabled it to identify those students who best demonstrate the academic ability, resilience
and commitment to succeed at Edinburgh. The University's retention rate for widening
participation students is the same as for the student cohort as a whole, and analysis of

the data by the institution indicates that the University outperformed the Higher Education
Statistics Agency Indicator, the Scottish sector average and the UK sector average on

this measure.

2.2 Supporting equality and diversity in the student population

27 The University has an effective approach to supporting equality and diversity,

and has been progressing with the mainstreaming of this activity to be inclusive of all
students, rather than being restricted to protected groups defined in legislation. There is a
well-established Equality and Diversity Strategy underpinned by a set of Equality Outcomes
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and associated actions for the period 2013-17. In January 2013 the University also approved
the Accessible and Inclusive Learning Policy, which formalises the University's commitment
to promoting equality and diversity in learning and teaching and to implementing a set of
common adjustments for all students, with operational guidance on implementation of the
Policy being developed by the Institute for Academic Development.

28 In 2007, the University was the first in Scotland to appoint a Vice-Principal
Equality and Diversity. In 2015 the post was renamed Vice-Principal People and Culture;
the post holder has responsibility for leading the implementation of University strategy and
performance in relation to equality and diversity for both staff and students. Equality and
diversity monitoring occurs at school level (through annual quality assurance reports), and
institutional level (through the Equality and Diversity Monitoring and Research Committee).

29 The University highlighted that the effectiveness of its strategy from a student
perspective is evidenced through positive feedback from students regarding fair and equal
treatment, with 92 per cent of respondents in the 2014 Edinburgh Student Experience
Survey, which is completed by pre-final year students, agreeing that they had received fair
and equal treatment by the University (regardless of a range of characteristics including age,
caring responsibilities or disability) and 94 per cent of respondents agreeing that they had
been treated with dignity and respect. Students who met the ELIR team commented that the
level of diversity within the student population was one of the best things about studying at
the University.

30 Equality Impact Assessments (EqlAs) are carried out on new or revised

policies and practice, and those assessments are published on the University website.

The University's Student Recruitment and Admissions service introduced overarching

EqlAs of the policies, processes and activities that relate to the student applicant experience,
and this was commended as a model of good practice by the Equality Challenge Unit and
Supporting Professionalism in Admissions.

31 The University provides online training in equality and diversity and EqlAs
for staff. In meetings with the ELIR team, staff described the training as useful and
comprehensive, but also indicated that they would welcome the option of more
face-to-face training or workshops.

32 Edinburgh University Students' Association (EUSA) is engaged with a variety of
institutional teams making applications for equality and diversity awards, including the Race
Equality Charter Mark and Athena Swan Institutional Silver Award (the Bronze award being
achieved in 2006 and renewed in 2009 and 2012), and the University is progressing with
student-focused activity to support this work. EUSA representatives work with the University
and students to highlight issues raised through four student Liberation Groups (LGBT+,
Black and Minority Ethnic, Women Students, Disability and Mental Wellbeing), and the
international, postgraduate, and mature and part-time students groups. This work is
regarded positively by both staff and students, but EUSA acknowledges that more could
always be done for hard-to-reach students, demonstrating EUSA's recognition of the
importance of continuing to work proactively on equality and diversity issues.

33 The University provides specific support for students with disabilities through its
Student Disability Service and has noted that satisfaction with the service has increased by
14 per cent since 2012-13, according to the Edinburgh Student Experience Survey 2013-14.
Adjustments for students with specific learning needs have been mainstreamed where
possible into the Accessible and Inclusive Learning Policy (see paragraph 26).
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2.3 Engaging and supporting students in their learning
Student representation

34 The University is committed to student engagement and has a positive and
constructive relationship with EUSA. This is evident in the variety of projects and initiatives
where the University works in partnership with EUSA and the wider student body. It was also
evident from the ELIR team's discussions with student representatives.

35 Student representation structures are devolved to schools but supported centrally
by EUSA, which provides training and support for student representatives throughout

the academic year in partnership with Student Partnership in Quality Scotland (spargs)

and the National Union of Students. A joint EUSA/University student engagement
statement recognises students as active partners and co-creators of their learning. There is
student representation at all levels of the University and students are represented on all
student-related institutional committees by EUSA Sabbatical Officers.

36 Since the 2011 ELIR there have been a number of developments aimed at
strengthening student representation, including the creation of a single Student Council to
allow EUSA Sabbatical Officers and student representatives to discuss all academic matters.
The University has also taken steps to enhance representation at college level, including
developing a Student Quality Forum in the College of Humanities and Social Science.
Since 2012-13, five forums have been held and a College representative forum has taken
place in the College of Science and Engineering. The University recognises that student
representation at the college level could be strengthened further, for example the time and
volume of committee meetings in one college were identified by students as barriers to
engagement; a flexible model designed to allow a group of representatives to share the
load of committee attendance had, to date, achieved mixed success. The devolved
structure gives considerable decision-making power to the colleges, making it all the more
important to have effective student representation at that level. The University is, therefore,
encouraged to progress with work to promote and implement more effective representation
at the college level.

37 The 2011 ELIR highlighted variation in the operation of class representative
systems, which presented challenges for the University in resolving matters raised across
programmes and schools. As a result, in 2012-13, EUSA implemented new guidelines for
class representatives with the aim of ensuring greater consistency. In 2013-14, a set of
Student-Staff Liaison Committee principles were implemented, which had been developed in
partnership with the University's Academic Services. In 2014-15, building on these positive
developments, EUSA worked with the University's Quality Assurance Committee to review
the effectiveness of the current student engagement frameworks in schools, and has
undertaken work to identify variations in experiences across schools with the aim of using
the outcomes to develop school-specific guidance for class representatives during 2015-16.

38 During the current ELIR students highlighted a number of areas where
representation at school and college level could be strengthened further. Students identified
a lack of clarity among some academic and support staff regarding the role of student
representatives on committees. They also confirmed there is variation in the ways in which
class representatives are elected and in the mechanisms through which they engage with
course organisers and fellow students, reflecting the variety of structures, courses and
programmes across the University. The ELIR team noted that students identified instances
where representatives were not automatically members of, or systematically invited to,
school and college committee meetings. In some cases, this led students to believe their
involvement was not valued and that the student views were not always being considered.
Students who met the team emphasised that strengthening the representative structures at
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college and school level would ensure the 'student voice' reflected the student body more
widely, placing less reliance on the views of EUSA Sabbatical Officers.

39 The University is encouraged to continue building on the existing constructive
relationship with EUSA to ensure there is more effective student representation at college
and school level. The University should review the processes for appointing students to
school committees and provide more effective training and preparation for the roles,
ensuring that staff in schools understand the student roles and are able to support students
to contribute effectively. There would also be benefit in the University considering the best
ways of providing feedback to the wider student body about the action that is taken in
response to matters raised through school and college-level committees.

Personal Tutor system

40 The University prioritised the implementation of its Personal Tutor system following
the 2011 ELIR, and it was developed as part of the Enhancing Student Support Project,

a major strategic initiative aimed at improving the student learning experience through
guidance and support. At the time of the current ELIR, the University was undertaking

a scoping exercise to ascertain the support needs of postgraduate research students,

and early indications suggested that development in this area would require a different
approach from that offered by the Personal Tutor system for undergraduates and
postgraduate taught students.

41 The Personal Tutor system has been in place since 2012-13 and now offers all
campus-based undergraduate and taught postgraduate students (around 22,000 students)
access to a Personal Tutor. The project, into which the University has invested £4.3 million,
included: appointing a dean of students in each college; appointing at least one senior
Personal Tutor in each school; creating student support teams in each school; developing
role profiles and responsibilities for staff and students taking part in the scheme; creating a
Senior Tutors' Network and Student Support Teams' Network; and providing online tools to
support scheduling and recording of meetings and training resources to support Personal
Tutors. A key feature in the development of the Personal Tutor system, and one that the
ELIR team recognised as particularly beneficial, has been the partnership working between
the University and EUSA, and between academic schools and professional support services.

42 In 2015-16 responsibility for oversight and further development of the Personal
Tutor system passed to the Personal Tutor sub-group, a newly constituted group reporting
to the Senate Quality Assurance Committee. There is an expectation that all schools
establish effective systems for personal tutoring. The University confirmed that briefing and
training for Personal Tutors is a shared responsibility between schools, colleges, the Institute
for Academic Development, other support services and EUSA. Schools and colleges must
ensure that adequate opportunities are in place for briefing, training and updating, and that
these are taken up by the various members of staff concerned.

43 Students who met the ELIR team indicated that they had a variety of experiences of
the Personal Tutor system. Some students valued meetings as a lifeline and a vital source of
support while others reported challenges with the accessibility of Personal Tutors, lack of
engagement from both staff and students, and limited value in the discussions held with their
Personal Tutor. Staff also reported variation in the operation of the Personal Tutor system,
for example in the provision of training and in the support available from senior Personal
Tutors. The number of students allocated to each Personal Tutor varies; school averages of
undergraduate students per tutor range from six to 45, the average across the University
being 17 at undergraduate level and 16.5 at postgraduate taught level. The team recognised
there were areas where the system was working effectively and was highly valued by staff
and students. However, staff also confirmed that the extent of variation between schools in

10
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the implementation and operation of the Personal Tutor scheme meant it was challenging to
assess the effectiveness of the system overall.

44 The ELIR team recognised the highly devolved nature of the University and the
potential benefits of tailoring the Personal Tutor system to the needs of particular student
groups and disciplines. Nonetheless, it was evident that the system was not working
effectively for all student groups and there would be considerable benefit in the University
revisiting the way in which schools are implementing the system to ensure all students are
able to benefit from the arrangements as intended. There would be value in the University
providing additional clarification for students around the aims of the system, and signposting
alternative avenues of student support, in order to align the expectations of students and
staff undertaking the Personal Tutor role.

Peer support

45 The introduction of peer support was a key aim of the Student Experience Project
(see paragraph 7) with the aspiration of making peer support available to all students.

All schools have peer support in place for at least one undergraduate year group; at the time
of the current ELIR peer support initiatives were beginning to be implemented for taught
postgraduate students. The University currently has around 40 peer support projects
operating across its 22 schools, including: peer-assisted learning schemes; academic
families; befriending initiatives; and mentoring and house systems. Training is provided by
EUSA and the University for those involved in developing and leading peer support.
Students who met the ELIR team commented positively about the benefits of peer support
schemes, including the skills and graduate attributes developed by mentors through their
involvement in the schemes and staff commitment to them. Mentors involved in the schemes
were able to use their experience to fulfil the requirements of the Edinburgh Award (see
paragraph 72). It was evident to the team that the University's promotion of peer-assisted
schemes represents positive practice (see paragraph 77). The team would encourage the
University to continue supporting staff and students in the embedding of peer-assisted
learning and to continue working with EUSA to deliver appropriate training for peers.

Supporting mental health

46 The University has increased its strategic focus on mental health support, and
recognises the requirement for further developments in policy, communication, training
and governance, including how to provide support for ODL students. The University has
established a Mental Health Strategy Group and is further analysing the support it provides
to students for mental health and wellbeing through a thematic periodic review of support
services in 2015-16. This review not only incorporates the support provided by the Student
Counselling Service, but aims to look holistically at the support provided to students via a
range of other University services - such as the Advice Place, Residence Life, Student
Disability Service, Academic Support and the Centre for Sport and Exercise among others.

Online distance learning

47 The University is recognised as a world leader in digital education, and it has
adopted an embedded approach to technology. It aims for all of its programmes to provide
students with an opportunity to take at least one online course as part of their degree.
Staff considered that the University focus on online distance learning (ODL) and Massive
Open Online Courses (MOOCS) was driving change in on-campus provision, and spoke
positively about training opportunities available. At the time of the current ELIR the College
of Science and Engineering had created seven Chairs in Technology Enhanced Science
Education to facilitate and promote the development of online and blended learning
approaches across the sciences. Staff who met the ELIR team confirmed that recent
professorial promotions had been in teaching, particularly around the use of technology.

11
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The University has been an early developer of MOOCSs, and, at the time of the ELIR, had
over one million learners enrolled on its current offering of MOOC:s.

48 The University aims to provide an experience for ODL students that is at least
equivalent to that of on-campus students. ODL students have access to the majority of the
support services available to students studying on campus, including access to Personal
Tutors and student representation. The University's case study submitted for the ELIR
indicates that ODL students are already very satisfied with the levels of academic support
and personalised access to their academic tutors. Many of the University's ODL
programmes are aimed at clinical and other professionals who require a particular type of
support, mainly around access to materials rather than pastoral support, and the institution
continues to consider what additional value might be added through the Personal Tutor
system for this category of student.

49 ODL students who met the ELIR team described their experiences as equivalent

to that of on-campus students. Students are encouraged to work together and establish a
sense of community through a network of discussion boards, blogs, online tutorials and joint
assignments. The students commented positively on: the level of personal and academic
support provided to them; their online social community; the quality and timeliness of
feedback on assessments; and the extent to which their views were taken into account.
Overall, they confirmed that they felt part of their school community.

50 In 2014-15, to further support enhancements in ODL provision, the University
undertook a thematic review of online/distance taught postgraduate provision in the College
of Medicine and Veterinary Medicine, with one aim being to explore student representation
for ODL students. There would be benefit in the University disseminating the outcomes of
the review to all staff involved in ODL provision across the institution.

Student mobility

51 The University has an effective approach to growing, promoting and enhancing
student mobility. The University Strategic Plan 2012-16 has set a target to create at

least 800 new opportunities for students to gain an international experience, and Vision
2025 sets out an ambition for every student to have an international experience. Senior staff
confirmed that the University was exploring new models of supporting student mobility and
that its strategy was to develop more substantial relationships with a small number of
strategic partners.

52 The University is investing in scholarships to support students from a widening
participation background to go abroad. The Principal's Go Abroad Fund gives students

the opportunity to study abroad for short periods as part of their degree programmes;

the Widening Horizons Programme provides funding to give widening participation students
an immersive study abroad experience in their first year.

53 The University supports opportunities for students to undertake a voluntary study
abroad period in their third year of study. The University has 288 Erasmus agreements in
place in 41 countries, and the International Office's International Programme supports an
additional 40 partner institutions across North and South America and Asia. In 2013-14,
667 students spent a year abroad at a partner University; 379 of these were on Erasmus
programmes; 195 on an international programme; and 93 undertook an international
departmental exchange.

54 Students are supported before and during their experiences abroad by an
Exchange Coordinator, an academic member of staff, who, together with the
student's Personal Tutor, supports students before and during their time abroad.
Exchange coordinators also provide a contact point between the University and the
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partner institution. On their return, students are encouraged to reflect on and share their
experiences. The International Office's annual quality assurance report includes a survey of
students' experiences while studying abroad and this is reported through a subcommittee of
the Senate Quality Assurance Committee. Student feedback on the academic experience is
routinely collected from students on exchange returning from study abroad.

Feedback on assessment

55 The University has invested significant time and effort in initiatives aimed at
improving students' experiences of feedback on assessment, and has expressed
disappointment that this work has not yet had a significant impact on the NSS scores,
although small positive changes were seen in the 2014 NSS results. Outcomes from the
Postgraduate Taught Experience Survey (PTES) have improved since 2012, and the
University now scores above the Russell Group average in relation to the provision of
feedback to students.

56 The 2011 ELIR noted that action taken by the University aimed at improving
feedback on assessment was taking a long time to have a meaningful impact across the
institution. In 2012 the University undertook a project to look systematically at the issue,
using the Student Surveys Unit to analyse findings from the NSS, PTES, Postgraduate
Research Experience Survey, Edinburgh Student Experience Survey, outcomes from
externally commissioned research and benchmarking activity. Key recommendations from
the project included: providing prompt and useful feedback; listening to students; engaging
students as part of a learning community; raising the profile of learning and teaching; and
supporting tutors and demonstrators in improving feedback provision. In addition, the
University has been involved in the Leading Enhancement in Assessment and Feedback
(LEAF) Project, a joint initiative running between 2013-16 with Birmingham, Glasgow and
Nottingham universities, which uses the Transforming the Experience of Students through
Assessment audit methodology to look at students' experiences of assessment and
feedback at a programme level. At the time of the current ELIR, the project was in Phase 2,
after which the University expects to have completed audits of assessment and feedback in
20 programmes.

57 The University has also continued to review its Taught Assessment Regulations
with the aim of providing clear and consistent guidelines to both staff and students on

the provision of feedback on assessment. The University has moved to online submission
of coursework and, building on the positive practice of some of its schools, has taken the
decision to extend the provision of online feedback transmission across the University with
the aim of enhancing feedback quality. The Regulations stipulate that feedback should be
provided within 15 working days of submission, or in time to be of use in subsequent
assessments, whichever is sooner. In addition, the Regulations outline the expectation that
students will receive at least one ‘formative feedback or feedforward event' in time to be
useful in the completion of summative work on the course. In addition, following the 2011
ELIR, students have access to feedback on examination scripts and a project is currently
underway to pilot the return of exam scripts to students in first and second years.

58 It was evident from discussions with students during the current ELIR that there
remains considerable inconsistency between schools in the amount and quality of feedback
provided to students, and in the time taken to provide it, which did not always fulfil University
regulations. ODL students who met the ELIR team were positive about the assistance they
received from their course director, particularly in preparing for assessment. Core support
material is made available online with support services provided by the Institute for
Academic Development. The ODL provision in this review displayed good attention to

detail in considering the specific needs of distance learning in the design of the curriculum,
the pedagogical approaches to learning, and the use of online platforms. Other students
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reported wide variation in the methods and quality of feedback provided on assessments,
ranging from minimal written comments to tailored face-to-face discussions. However, it was
clear from the meetings with students that no single method of feedback is preferred.
Students emphasised that they wanted staff to engage more with them at the level of
individual courses and programmes to collectively agree the best method of providing
tailored and relevant feedback for specific groups.

59 Subiject-level staff who met the ELIR team indicated that discussions have been
held at school level about approaches to providing feedback, and that there continued to
be frustration around the comparatively low scores in a number of schools. The University
is encouraged to progress with its plans to engage in further analyses of NSS free text
answers at school level, in addition to working with students in the schools concerned to
address the matters raised.

60 The University should ensure it is able to implement feedback policy and

practice in a clear and consistent manner across the University to ensure that all students
receive timely, relevant and high quality feedback at key points during their programmes.
Particular attention should be paid to the provision of formative feedback opportunities

that help students progress. There would be benefit in working closely with students at
school level to understand their specific issues and needs, and to consider whether students
in particular disciplines, locations or modes of study would benefit from contextualised
approaches. In carrying out this work, there would be value in the University reflecting

on the positive experiences of assessment and feedback reported by ODL students.

Postgraduate research student experience

61 Postgraduate research students who met the ELIR team described a range of
learning experiences at the University. They commented positively on their induction and
indicated that they considered themselves part of a wider research community, being treated
as colleagues by academic staff. Heads of school also noted the strength of induction
processes and Graduate School events in facilitating the transition for students into the
research community environment. The students were able to describe a range of ways in
which they could share their work.

62 All postgraduate research students, regardless of how they are funded, have
access to academic and professional development support delivered through the schools
and the Institute for Academic Development (IAD). The IAD provides a number of courses
to support the development of students' future careers including: Effective Tutoring;
Introduction to Academic Practice; Internships and Career Planning; and Teambuilding and
Leadership. The ELIR team learned that the students who were aware of these courses
found them very useful but that others were not aware of the opportunities available.

63 The University has a Code of Practice for Supervisors and Research Students.
Students indicated that they were made aware of the Code of Practice upon arrival.

Both staff and students agreed that the Code is an appropriate safety net and point of
information throughout the year. Supervisor training is currently provided through a
three-hour compulsory briefing every five years. Attendance records are kept by the I1AD,
which reports back to schools. In addition, the IAD delivers tailored training to schools to
ensure that all supervisors have optional access to subject-specific training once a year,
and there are also self-study resources available on the IAD website. All new supervisors
are required to co-supervise for at least one academic year before becoming responsible
for students independently.

64 The majority of students who met the ELIR team had positive experiences with their
supervisors, indicating that they felt supported and encouraged to engage with development
and educational opportunities, including attendance at events and conferences. However, a
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small number of students did not feel that this was the case and they were not aware of what
to do or where to go if they required further support. Not all of the students considered that
the Code of Practice was implemented consistently. Heads of school outlined the roles of the
co-supervisors in cases where students did not consider that their needs were being met,
and acknowledged that further training for some research supervisors could be beneficial.
The team encourages the University to review the effectiveness and regularity of research
supervisor training.

65 The training and development for tutors and demonstrators has developed since the
2011 ELIR with better oversight of tutors through guaranteed contracts and the appointment
of a staff member in the IAD, who works specifically with this group. Nonetheless, during the
current ELIR, undergraduate students expressed a level of dissatisfaction with teaching
delivered by postgraduate research students; the research students who taught indicated to
the ELIR team that they did not always feel sufficiently trained or prepared to do so.

66 The University should continue to analyse the needs and experience of
postgraduate research students at school, college and institutional level to ensure that they
are effectively supported, particularly in the context of the University's plans to increase the
research student numbers. The University should review the effectiveness and regularity of
supervisor training and ensure that the University's Code of Practice is communicated and
implemented effectively. The University should also make certain that postgraduate research
students who teach are properly trained and supported for the role (including in the provision
of assessment and feedback) and are made aware of the career development resources
available through the IAD.

2.4 Approaches to promoting the development of graduate attributes,
including employability

67 The University has an effective approach to promoting the development of
graduate attributes and employability skills. The 2011 ELIR report noted that the University
had made good progress in this area and that continues to be the case. The University's
Graduate Attributes Framework provides a key reference point for supporting students in the
development of their graduate attributes through curricular and co-curricular opportunities.
The work on graduate attributes is overseen by the Employability Strategy Group and guided
by two sources: the internal Employability Consultancy and the external Employer Advisory
Group, which comprises senior employers from a range of backgrounds who advise on the
capabilities the University's graduates will need to enter the careers they wish to pursue.

68 The University has implemented the Higher Education Achievement Record,

which it highlights as expanding the institution's capacity for recognising graduate attributes.
All students (other than MBChB and research postgraduates) who have graduated from
summer 2012 onwards receive an achievement report identifying a wide range of their
activities while at the University.

69 Embedding graduate attributes in the curriculum is systematically considered
through the course development and approval, annual monitoring and periodic review
processes. In addition, the University has an expanding variety of ways for promoting,
and supporting, the development of graduate attributes in the co-curriculum, including
through the Edinburgh Award (see paragraph 72) and through a programme of pilot work
aimed at exploring the potential of a University experience to allow the development of
graduate attributes. The pilot work includes the University's support service for student
entrepreneurs (LAUNCH.ed), the development of on-campus internships, and the
appointment of a Community Engagement Officer to develop outreach opportunities at
scale for the students. The ELIR team learned that the LAUNCH.ed service engaged with
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1,300 students during 2013-14, providing one-to-one advice for around 600 students,
running 40 events and engaging in start-up support for 28 new companies.

70 The University has also been successful in embedding graduate attributes for
taught postgraduate students. The Making the Most of Masters scheme, which runs in
partnership with Aberdeen and Stirling universities, allows students to choose to engage
with employers for a work-based project in place of a more traditional master's dissertation.
At the end of 2013-14, more than 700 work-based projects had been offered in the three
universities (around 400 of those based in Edinburgh). During the current ELIR, it was
evident that taught postgraduate students considered these work-based placements
beneficial in developing their employability. The students who met the team also spoke
positively about the extent to which graduate attributes were embedded in their curricula.

71 The ELIR team considered the Edinburgh Award to be a particularly positive
approach for promoting graduate attributes and employability. By the end of 2013-14,

more than 500 students had received an Edinburgh Award, exceeding the target set in the
2012-16 Strategic Plan for the end of the planning cycle. Students who met the team were
unanimous in their praise for the range of ways they could engage with the Award process,
and the support they received from Personal Tutors, award leaders and other staff in order
to attain it. The Award recognises achievement in both curricular and co-curricular activities,
and is flexible enough to allow new Award types to be created in the future for more

areas of student activity. It already recognises activity in a wide range of arenas, including
volunteering, Sports Union Club Management, part-time work experience, representing
students, peer support and student media. The team learned that the Employability
Consultancy and IAD planned to work together with individual course and programme
leaders to develop further opportunities for students to gain an Edinburgh Award, and to
develop the confidence of staff in embedding graduate attributes and employability skills
more generally in all aspects of their teaching. Achievement of the Edinburgh Award appears
on the Higher Education Achievement Report and is clearly held in high regard by staff

and students.

2.5 Effectiveness of the approach to enhancing the student
learning experience

72 The University has taken a self-evaluative, proactive, systematic and strategic
approach to enhancing the student learning experience. It was evident to the ELIR team
that senior colleagues at the University recognised the development areas highlighted by
the team during the current review and, in the majority of cases, were already taking action
to enhance them. The University also recognises that further value could be achieved by
progressing its plans to move key strategic priorities from a series of projects to inclusion
in mainstream activity to ensure they become embedded in the institution's policies

and processes.

73 Senior staff are aware of the challenges associated with ensuring the consistent
application of the Personal Tutor system across a large, highly devolved institution.

There would be considerable benefit in the University revisiting the way in which schools are
implementing the system to ensure all students are able to benefit from the arrangements as
intended. The University should provide additional clarification for students around the aims
of the system, and provide information about alternative avenues of student support.

74 The University has made improving feedback on assessment an institutional priority
and progress is evident. Nonetheless, further work remains to ensure the University is able
to implement its feedback policy and practice in a clear and consistent manner across the
institution so that all students receive timely, relevant and high quality feedback at key points
during their programmes. There would be benefit in working in partnership with students at
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the school level to understand specific issues and to tailor feedback provision more closely
to the needs of students (see also paragraph 105). It is evident that ODL students have a
very positive view of their experience, including their engagement with assessment and
the feedback they receive. There would be value in the University reflecting on the

positive experiences reported by ODL students with a view to replicating them across

the student body.

75 The University has a positive and constructive relationship with EUSA and it is
encouraged to continue working in partnership to ensure there is more effective student
representation at college and school level. The University should review the processes
for appointing students to school committees and provide more effective training and
preparation for the roles, ensuring that staff in schools understand the student roles
and are able to support students to contribute effectively. There would also be benefit
in the University considering the best ways of providing feedback to the wider student
body about the action that is taken in response to matters raised through school and
college-level committees.

76 There are many positive aspects of the student experience at the University and,
in particular, the ELIR team highlighted the promotion of peer-assisted schemes, which
are valued by those who use them and also provide mentors with effective opportunities
to develop transferable skills. The University has a creative and dynamic approach to
promoting and embedding graduate attributes in the curriculum and co-curriculum.

The Edinburgh Award is recognised as particularly positive practice for its ability to
promote student engagement in developing graduate attributes across a wide and
expanding range of activities. In addition, related to efforts aimed at internationalising the
student experience, the University has a positive approach to growing, promoting and
enhancing student mobility.

77 The University has a progressive and effective approach to promoting and providing
ODL. There has been planned, significant growth in ODL, supported by the Distance
Education Initiative, which provided resources to the majority of schools prior to the activity
being implemented as part of the mainstream University business. ODL students are very
positive about their whole experience, emphasising they considered it was equivalent to that
of on-campus students.

78 In the context of the University's ambitions to increase the postgraduate research
student population, there would be considerable benefit in the institution continuing to
analyse the needs and experience of postgraduate research students at school, college

and institutional level to ensure that they are effectively supported. The University should
review the effectiveness and regularity of supervisor training and ensure that the University's
Code of Practice is communicated and implemented effectively. The University should

also make certain that postgraduate research students who teach are properly trained

and supported for the role (including in the provision of assessment and feedback) and

are made aware of the career development resources available through the Institute for
Academic Development.

3 Enhancement in learning and teaching

3.1 Approaches to identifying and sharing good practice

79 The University has an effective approach to identifying and sharing good

practice, with a number of mechanisms in place to disseminate information and encourage
staff to become involved in conversations about enhancement in learning and teaching.

These include: workshops; local conferences on specific themes; symposia for staff in
specific roles; and a variety of staff networks. Schools each produce an annual Quality
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Assurance and Enhancement Report, which are reviewed at the relevant college quality
committee, which, in turn, produces an Annual College Quality Assurance Report for
consideration by the Senate Quality Assurance Committee (see paragraph 109).

The University also has a Senate Committees' Symposium, where staff have the
opportunity to listen to external speakers on learning and teaching themes.

80 The Institute for Academic Development (IAD) has a positive impact in the
University, which was evident throughout the ELIR. It takes a leading role in identifying and
sharing good practice and in providing staff development to support the strategic aims of the
institution. It has established a staff development network that includes regular lunchtime
discussion sessions. Around half of the teaching staff that the ELIR team met were members
of this network, regularly attending these lunchtime sessions that they viewed as useful and
relevant to their needs. The IAD has also introduced a case study wiki, which contains
around 100 case studies of good practice from across the University. In meetings with the
team, heads of school and teaching staff discussed wiki case studies that they had created,
emphasising the benefits they had experienced from having done so, for example by
presenting these in their schools through seminars and sharing practice more widely

with a larger range of colleagues as a result.

81 Edinburgh University Students' Association (EUSA) also facilitates the identification
of good practice through the EUSA Teaching Awards Scheme, which, in 2008-9, was the
first student-led teaching award scheme in the UK. Students can nominate teaching staff,
support staff, courses, and learning communities for awards, which are assessed by a
student judging panel. EUSA has developed the criteria for judging these Awards, which are
now divided into eight different categories: Best Feedback, Best Personal Tutor, Best
Student Tutor, Best Research and Dissertation Supervisor, Supporting Students' Learning,
Best Overall Teacher, Best Course, and Best Learning Community Award. EUSA has been
working to strengthen the quality of the nominations by encouraging students to elaborate on
why they are nominating particular individuals, courses, or programmes. Feedback given by
students is shared anonymously with University staff to highlight what students value most,
with the aim of improving the students' academic experiences. The number of nominations
has been rising steadily over the years. For the 2014-15 Awards, 3,000 nominations were
received and were accessible on the EUSA Teaching Awards website.

3.2 Impact of the national Enhancement Themes and related activity

82 The 2011 ELIR report recognised that the University has been a significant

contributor to the national Enhancement Themes, highlighting that there was considerable
evidence of the institution using the outcomes of the Themes to inform its own policies and
practice. The University continues to be fully engaged in the national Themes and there is
much evidence of the current Theme, as well as previous Themes, being used to influence
institutional activity, for example in the development of the University's graduate attributes.

83 The University is using the current Theme, Student Transitions, to continue a focus
on induction for new students and continuing induction for existing students, an activity
which has been significantly enhanced by the work of the Student Experience Project.

In particular, the University is widening the focus of its annual Gearing Up for Induction
event, which enables academic and support staff from across the institution and EUSA to
come together to focus on student induction. The intention is to align the event with the
Student Transitions Theme to include a focus on transitions through and out of the
University. In discussions with the ELIR team it was evident that academic staff regarded the
Gearing Up for Induction event as useful and that there was positive engagement with the
Theme more generally.
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3.3 Engaging and supporting staff

84 The University's ambition for learning and teaching (see paragraph 8) seeks to
ensure that learning and teaching is recognised across the University as an 'unambiguous
priority' and supported and rewarded appropriately. A number of areas of focus for engaging
and supporting staff in this ambition are identified: providing a wide variety of training
opportunities for staff; recognising and rewarding contributions both to leadership and best
practice in learning and teaching; and ensuring that learning and teaching is embedded in
the way the institution recruits, mentors and develops staff. The University aims to
implement a framework of recruitment, annual review and promotion that describes
learning/teaching, research and leadership/management as areas of equal esteem.

85 To support the University's ambition for learning and teaching, and to provide
clear metrics and indicators of excellence in teaching performance for use in promotion
processes, the University has developed a set of Exemplars of Excellence in Student
Education. The Exemplars aim to ensure that rewards for excellence in student education
are equal in status to those for excellence in research. The University intends that, as

the Exemplars become more widely used, they will prompt a culture change towards an
ethos where teaching and research are seen by all as equally valuable contributions.

The University described this as the single most important long-term strategic move that it
could make to improve the student experience in a sustainable and systematic way.

86 The Exemplars were available for the first time in 2013 for use as part of all
academic promotions processes. At the time of the current ELIR, the Exemplars had been
used by individuals applying for promotion and, in some cases, by external reviewers of
promotion cases. During the ELIR the Exemplars were mentioned positively by staff in a
variety of roles, who regarded them as a good tool both for individual teachers to assess
their own teaching competencies, and for use in helping to describe their abilities and areas
for development in promotion processes. The ELIR team learned that the Exemplars had
been sufficiently well-received across the University that similar documents were already
being created for knowledge exchange and academic leadership.

87 The IAD is responsible for supporting academic staff development in learning,
teaching and assessment. It was evident during the ELIR visit that the activities of the IAD
reached into colleges and schools, and its flexibility in tailoring activities to individual school
needs was highlighted by staff as an effective way to help promote and support strategic
priorities and contribute to a culture of continuous enhancement. During the ELIR, staff at
all levels repeatedly expressed the value they placed on the support offered by the IAD.

The opportunity for staff to undertake secondments to the IAD also promotes the exploration
and exchange of good practice.

88 The IAD has developed an overarching Continuing Professional Development
Framework for learning and teaching, which is mapped against the UK Professional
Standards Framework and accredited by the Higher Education Academy. It incorporates
existing accredited programmes such as the Postgraduate Certificate in Academic Practice
as well as a range of alternative pathways for development. The Framework includes the
Edinburgh Teaching Award, which is designed to allow staff opportunities to reflect on
teaching and assessment practice in ways relevant to their role and career stage.

Activities that count towards the Edinburgh Teaching Award include: writing up aspects of
learning and teaching practice; participating in IAD events and networks, and developmental
events from elsewhere in the sector; and participating in courses from certain University
programmes. The ELIR team regarded the IAD's development of the Framework as an
effective, practical and flexible approach to supporting staff in enhancing their practice in
learning and teaching.
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3.4 Effectiveness of the approach to promoting good practice in learning
and teaching

89 The University has an effective approach to promoting good practice in learning
and teaching and is making good progress with its ambition to establish parity of esteem
between research and teaching excellence. There is an integrated approach to staff
development with clear linkages between institutional strategy, promotion processes and the
range of flexible staff development opportunities provided by the IAD.

90 The development and use of the Exemplars of Excellence in Student Education
demonstrate the University's commitment to help teaching staff articulate their contribution
to the student learning experience. During the current ELIR it was evident that reward and
recognition for teaching practice were embedded in promotional processes and supported
by the work of the IAD, with staff commenting positively on the change in parity of esteem
between teaching and research that they had seen since the 2011 ELIR.

4 Academic standards

4.1 Approach to setting, maintaining and reviewing academic standards

91 The University's approach to setting, maintaining and reviewing academic
standards is effective. The University's Statement on Quality Arrangements cites its
academic regulations, the curriculum framework, the procedures for taught programme

and course approval, annual monitoring of both taught and research degree programmes,
and the periodic review of taught programmes, together with the role of external examiners,
as its main arrangements for setting and maintaining academic standards. The Senatus
Academicus (Senate) has ultimate responsibility for quality assurance, including the
academic standards of the University's programmes. Of its four committees established in
2009-10, the Senate Quality Assurance Committee, convened by the Assistant Principal
Academic Standards and Quality Assurance, has oversight of the delivery of the University's
guality assurance framework and, through reports from relevant school and college
committees, is responsible for advising the Senate on the standards of its programmes.
The Senate Curriculum and Student Progression Committee, convened by an Assistant
Principal with appropriate responsibility, has oversight of the academic regulatory framework
relating to assessment, degree classifications, the operation of examination boards and
external examiners. Consistent with the University's devolved structure, the operation of the
majority of its quality assurance arrangements is devolved to the three colleges, which are
required to have in place appropriate systems for the setting and monitoring of standards
that reflect University guidelines and frameworks for these activities, supported with
committee structures and roles mirroring those of the Senate. The colleges, in turn, devolve
the day-to-day operation and monitoring of programmes to their constituent schools.

92 Procedures for assuring the academic standards of postgraduate research
programmes are clearly explained in the University's Quality Assurance Monitoring and
Reporting of Postgraduate Research Provision, summarised in the Code of Practice for
Supervisors and Research Students, and reinforced through the University's General
Regulations for Higher Degree Programmes, incorporating arrangements for eligibility and
application processes, forms of submission and examination arrangements.

4.2 Management of assessment
93 Assessment is managed through the University's assessment regulations for taught
and research programmes, degree classification procedures, the operation of examination

boards, misconduct policies, and external examiners. Assessment practice is underpinned
by key principles established by the Senate Curriculum and Student Progression Committee
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to ensure assessment is beneficial, fair, reliable and valid; varied and representative; and
transparent, effective, practical and secure. The assessment regulations are reviewed and
approved annually by the Committee and are applied to all taught programmes at Scottish
Credit and Qualifications Framework levels 7-12. Assessment strategies are determined at
the course and programme-approval stage and may be changed for courses following
approval by the relevant school board.

94 The University uses a number of common marking schemes to ensure the
consistent application of grades and grade descriptors within degree programmes, with the
aim of achieving parity of assessment across programmes. The ELIR team noted there are
currently five such marking schemes: one for all undergraduate degrees excepting those in
the College of Medicine and Veterinary Medicine, which has two schemes; one for certain
programmes in the Edinburgh College of Art; and one adopted for marking at postgraduate
level. Schools often provide supplementary guidance about the marking scheme they use,
which is intended to describe how students can achieve assignment grades at each level
within the marking scheme they are using. Both students and staff welcomed this additional
guidance, but noted that the quality of the guidance varied between schools. There would
be value in the University reviewing the information provided to students about marking
schemes, building on good practice developed within some schools of expanding the
descriptors of grade schemes and considering the possible benefit of developing grade
descriptors at institutional level.

4.3 Use of external reference points in managing academic standards

95 The University has engaged with mapping its policies and practices against the
various chapters of the UK Quality Code for Higher Education (the Quality Code) since 2010,
and has ongoing and systematic arrangements for their review. Of particular note is the
2014-15 project to review and refresh existing policies, guidance and structures for the
management of collaborative provision in the light of the Quality Code, Chapter B10:
Managing Higher Education Provision with Others, and a number of initiatives resulting from
the review of Chapter B11: Research Degrees, especially the introduction of a handbook for
external examining of research degrees, and a comprehensive revision of the Code of
Practice for Supervisors and Research Students. The ELIR team noted that each Indicator
within the Quality Code was carefully mapped. The University is using the Quality Code to
build on a project in the College of Humanities and Social Science to identify enhanced ways
of conducting annual programme monitoring (Chapter B8), and to undertake further work on
the postgraduate research student lifecycle (Chapter B11).

96 Mappings of alignment are considered by the Senate Quality Assurance
Committee. The various Chapters of the Quality Code are loaded on the Quality website,
with the detailed mapping placed adjacently for ease of reference. The mapping of new
programmes against the Scottish Credit and Qualifications Framework, and relevant Subject
Benchmarks Statements; the extensive use of external examiners and external advisers
involved with programme approval and review processes; and the professional, statutory
and regulatory body (PSRB) accreditation of 134 of the University's degree programmes
confirm the alignment of the University's arrangements with the Quality Code, Part A: Setting
and Maintaining Academic Standards. While not all staff are necessarily aware of this Part of
the Quality Code, the University policies and procedures they use are closely aligned with all
Chapters of Part A.

Use of external examiners
97 The University employs around 550 external examiners, whose roles are

embedded in the academic regulations and outlined in the External Examiner Policy,
which includes a revised External Examiners' Handbook approved by the Senate Quality
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Assurance Committee. External examiners are appointed at college level following scrutiny
of nomination forms prepared by the schools. Following a review of the External Examiner
Policy and the related External Examiner Project, the University has, from 2015-16, clarified
and separated the roles of course and programme examiners, with the latter commenting
specifically on the programme as a whole.

98 The University publishes the names of external examiners in programme and
course handbooks, which detail students' right to access the reports. External examiner
reports are discussed routinely in school Staff-Student Liaison Committees, and each
student has a right of access, arranged by schools, to the reports. Few of the students who
met the ELIR team were aware of the reports, although some had discussed these within
their school.

99 The University's External Examiner Project was established to enhance the value
derived from the external examiner reports. Among the key elements of the project are the
introduction of online reporting by external examiners in a format that facilitates a faster and
more consistent reflection at school, college and University levels on matters arising from the
reports. The application of software enables the direct extraction of common themes from
the reports, including areas for further development and good practice. The ELIR team
received a detailed presentation of the project, which has been positively received by staff
involved in internal review. The project was piloted throughout 2014-15 and implemented
fully during 2015-16. The team considered the project to represent positive practice that will
enhance the University's analysis of its external examiner reports.

Programme approval and review

100 The University has a devolved approach to course and programme approval within
an overall policy framework, with ‘opt-outs’ from relevant University curricula frameworks
having to be agreed by the Curriculum and Student Progression Committee. Examples of
‘opt-outs' are rare, and result usually from amendments to meet the requirements of a
professional or statutory body.

101 New programmes must be approved in the first instance by the relevant school
board of studies through arrangements determined by the relevant college, which has formal
authority for approval. Colleges have detailed procedures for approval arrangements for
programmes within their jurisdiction. School boards ensure that proposals conform in
particular to relevant Subject Benchmark Statements, the Scottish Credit and Qualifications
Framework, the requirements of relevant PSRBs, and meet the requirements of relevant
employers and industry bodies. Programme specifications are prepared as part of the
approval process, using a standard template, and describe concisely the aims, structures
and key features of the programme; the learning, teaching and assessment strategies and
methods; the programme outcomes in terms of knowledge and understanding, graduate
attributes, and technical skills; and career opportunities. Programme proposals are
accompanied by detailed comments from external experts and internal colleagues not
directly associated with the preparation of the proposal. The ELIR team met staff with
institutional level roles as well as staff based in schools, all of whom were clear about these
arrangements. School boards of study, or the relevant Learning and Teaching Committee,
have authority to agree revised/new courses for report to the relevant college committee
according to college approval mechanisms, and the definitive record of all courses is held in
the online Degree Regulations and Programmes of Study. The team reviewed detailed
examples of the programme approval process from the College of Science and Engineering
and the College of Humanities and Social Science, and concluded that the University's
arrangements for programme and course approval are effective.

22



Enhancement-led Institutional Review of the University of Edinburgh

102 Periodic review of modules and programmes, known as Teaching Programme
Reviews and Postgraduate Programme Reviews, includes consideration of external
reference points such as the Scottish Credit and Qualifications Framework and the
Quiality Code (see paragraph 123).

4.4 Effectiveness of the arrangements for securing academic standards

103 The University has robust processes that have been systematically reviewed and
refreshed since the 2011 ELIR. The University's arrangements for setting and maintaining
academic standards through its wide adoption of the curriculum frameworks and academic
regulations, the robust processes for the approval and review of programmes, clear
arrangements for the management of assessment, the scrupulous use of external examiner
reports and the appropriate use of external reference points all ensure that the academic
standard of awards are appropriate and are likely to remain so in the future.

104 The introduction of electronic online reporting for external examiners represents
positive practice and will facilitate a faster and more consistent reflection at school, college
and University levels on matters arising from the reports. There would be benefit in the
University reviewing the information provided to students on the grade descriptors for the
common marking schemes in use and to consider this as part of the wider area for
development around implementing feedback policy and practice in a clear and consistent
manner across the University (see paragraphs 61 and 75).

5 Self-evaluation and management of information

5.1 Key features of the institution's approach

105 The University reports that, as a research-intensive institution, a scholarly and
evidence-based approach is central to its self-evaluation. The University demonstrates

this approach through: the high level monitoring of its Strategic Plan and cross-institutional
initiatives; evaluative practice apparent in annual monitoring and periodic review of
programmes and student services; and the analysis of feedback from students.
Enhancement of the University's self-evaluative arrangements is evident through an
increasingly integrated approach to the collection of data and the use of management
information, linked to the development of strategic projects aimed at enhancing the student
learning experience (see paragraphs 119-121).

106 The University took a collaborative approach to producing the Reflective Analysis
for the current ELIR, inviting engagement from colleagues across the institution and working
in partnership with Edinburgh University Students' Association (EUSA). The work was
overseen by an ELIR Steering Group, with EUSA being involved and making active
contributions at all stages.

Annual course and programme monitoring

107 Annual course and programme monitoring contributes to the continuous oversight
of academic standards and the student learning experiences. This function is devolved to
schools, who have some flexibility in their arrangements but are expected to work within the
University's annual monitoring expectations, which include programme oversight, external
(to the programme) comment, arrangements for action and onward reporting of appropriate
matters. Schools and discipline areas determine, with the agreement of the relevant college
Quality Assurance Committee, the appropriate mechanisms for the regular monitoring of
their courses and programmes using information sources such as feedback from students,
course evaluation by staff, external examiner reports, PSRB reports, and data on student
performance and achievement. Schools are expected to take appropriate action based on
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internal subject and external accreditation reviews, feedback from external examiners, and
data on student performance and trends. Teaching staff who met the ELIR team confirmed
their understanding of, and involvement in, the processes of course monitoring and their
contribution to annual programme monitoring. Teaching staff, directors of learning and
teaching and heads of school confirmed the value to the process of the report templates,
pre-populated with relevant data on student performance.

108 Schools are required to produce an annual Quality Assurance and Enhancement
(QAE) Report, which is considered by the college's Quality Assurance Committee.

The purpose of the QAE Report is to provide a consistent framework for school-level
reflection about the quality of the student experience, including that of postgraduate research
students, and to identify and promote enhancement. Each college then produces an Annual
College Quality Assurance Report in template form, which includes summaries of the key
points emerging from the school reports, college data on student progression, progress
updates on actions required from the previous annual report and most recent internal
reports, themes and actions consequent on external examiner reports and a report on
student engagement activities. These are considered at the Senate Quality Assurance
Committee, which makes recommendations to the colleges.

109 Since 2004 the University has included support services in annual monitoring
processes to improve alignment between learning and teaching and support service
provision. This received positive comment in the 2011 ELIR and, since that time, there
has been some minor modification of the reporting template to improve the efficiency and
effectiveness of the process; the University is considering further modification based on the
Association of Managers of Student Services in Higher Education (AMOSSHE) value and
impact framework, to increase efficiency and effectiveness further. A particularly effective
enhancement to the process is that services are now encouraged to include case studies
demonstrating effective practice or enhancement with the wider group of student support
services, and give consideration to any issues from outside the service area or that have a
significant impact or carry a significant risk for the service.

110 Oversight of student services annual monitoring is provided through the Student
Support Services Quality Assurance Framework subcommittee of the Senate Quality
Assurance Committee, which produces reports for wider dissemination highlighting
recommendations, commendations and key learning points from the student services
reviews. Sample documentation confirmed the explicit consideration of these reports by the
subcommittee, which appoints three member reviewers to each prepare a detailed critique
for discussion at the full subcommittee. The effectiveness of the approach is also illustrated
by the increase in the number of support services included in the quality assurance
framework from seven to 15, with some services, including student finance, asking to be
involved in the process. These developments were viewed positively by the ELIR team.

Institution-led quality review

111 The University's institution-led quality review processes are Teaching Programme
Review and Postgraduate Programme Review. Schools and colleges are responsible for
deciding which process includes the review of taught postgraduate provision. Both Teaching
Programme Reviews and Postgraduate Programme Reviews aim to ensure linkages
between quality assurance and enhancement processes. Review panels are chaired by a
senior staff member from outside the college and include normally at least two members
external to the University, internal members from different subject areas/schools to that
under review and student members, who are jointly selected by the University and EUSA.
The standard review remit is tailored for each review according to key University, college,
school/subject areas and student priorities agreed at a formal remit meeting of the review
panel members (including students) with key college/school staff. The outcome reports are
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published on the University website. Review panels and subject areas are supported by an
annual review briefing meeting for all staff involved in review activity and by detailed
guidance material on the quality webpages. During the current ELIR, staff who had attended
commented positively on the value of these briefings. Sample documentation demonstrated
a comprehensive, robust and professional approach to internal periodic review, and
confirmed the application of the University's terms of reference and composition of review
panels. Since the 2011 ELIR, the University has reduced the number of meetings in the
internal review process related to academic standards and quality, placing greater reliance
on documentary evidence for assurance to allow greater emphasis during the discussions on
enhancement.

112 In 2014-15 the University conducted a pilot Postgraduate Programme Review

of online distance learning (ODL) in the College of Medicine and Veterinary Medicine.
The University concluded that the review was helpful in identifying how students might be
engaged more fully in review processes and in confirming that the review method was
appropriate for reviewing ODL programmes.

113 In 2014 the University introduced periodic reviews of student services, starting with
Information Services. The reports of the review team, which includes a specialist external to
the University, include observations on good practice and recommendations for action and
are published on the website. In 2014-15 the second periodic review of student services
took place and focused on support for disabled students provided by the Student Disability
Service, in partnership with the University's schools and colleges. As such, the exercise was
a holistic review of support for disabled students rather than a review only of the Student
Disability Service. The University considered that this model worked well and the Senate
Quiality Assurance Committee has agreed that further periodic reviews will only be
conducted on a thematic basis to take into account a range of services and academic
areas. The University does not have a forward schedule for student support service
periodic review, preferring to adopt an approach whereby themes emerge through the
annual monitoring process. The 2015-16 review focuses on student mental health support
(see also paragraph 46).

Internal audit

114 The University's Internal Audit Department, reporting to the University Secretary,

is responsible for reviewing the adequacy and effectiveness of the institution's internal
control systems. The ELIR team noted that the remit of Internal Audit includes learning

and teaching activities and its main purpose is to provide independent assurance to the
University Court, the Audit and Risk Committee, and senior management on the operation of
the University's key processes and controls. For example, in 2012-13, Internal Audit focused
on the project governance of the Personal Tutor system in its contribution to the 'Excellence
in Education’ goal of the Strategic Plan. Admissions and recruitment, student assessment
and feedback, and practice placements were scrutinised in 2014-15, as was the University's
approach to collaborative provision, the outcomes of which have contributed to evaluation of
processes and practice in this area (see paragraph 140). The team concluded that the use of
the Internal Audit service as an additional feature of the University's already extensive suite
of self-evaluation arrangements represents positive practice.

Feedback from students

115 Since the 2011 ELIR the University has been proactive in promoting greater
consistency in gathering and reporting feedback information at course level. The University
has been piloting the use of electronic course evaluation software to provide a standardised
approach to gathering and reporting course-level student feedback. The University
acknowledges that the full benefits of using the software in delivering transparent and
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comparable course data at institutional level can only be delivered when the software is
adopted by all schools. At the time of the current ELIR, the software was being used in 15
of the 22 schools, with the University estimating that the roll-out of the system would be
complete by 2016-17. Discussion was ongoing about the merits of schools being able to
introduce optional or alternative questions.

116 The Student Surveys Unit, now part of the Student Experience Services group

led by the Deputy Secretary (Student Experience), was established in 2013 by the Senate
Quiality Assurance Committee, following a recommendation from its task group on Assuring
the Quality of the Student Experience, with the intention of developing a comprehensive and
coordinated approach to surveying the student experience. The Unit is responsible for
analysing results from the NSS, the Postgraduate Taught Experience Survey, the
Postgraduate Research Experience Survey and the International Student Barometer (ISB),
as well as running and analysing the University's own Edinburgh Student Experience Survey
(ESES). The NSS analysis, for example, compared outcomes to those from previous years
in respect of answers to the six main areas of the questionnaire and the overall satisfaction
guestion, and against performance by the Russell Group and upper quartile responses from
Universities UK institutions. Staff viewed the role of the Unit very positively and
acknowledged its support in the course and programme monitoring processes and in staff
analysis of the outcomes to the external surveys.

117 A mid-term evaluation of the Student Experience Project confirmed that 92 per
cent of respondents to a staff survey said they knew who to contact for queries about survey
data; 79 per cent said it was easier to access information; and 83 per cent confirmed that
the results had helped them to be informed about factors affecting the student experience.
Actions identified in relation to the survey results are discussed in a series of annual
meetings between the Senior Vice-Principal Learning and Teaching and each head of
school. Particular attention is focused on the schools with the lowest overall scores.

In 2014-15 two schools in particular were visited by the Principal and a group of senior staff
to discuss priority actions. Ongoing support is also provided to all schools that are below the
Russell Group Upper Quartile benchmark. The Senior Vice-Principal, together with the
relevant Head of College and College Dean, have in-depth discussions with schools to
discuss the challenges and formulate an effective response.

Use of data to enhance the student experience

118 A key recent development to support the University's self-evaluative processes

has been the development, initiated by the University's Knowledge Strategy Committee,

to improve and widen access to core data and information for a range of Business
Intelligence/Management Information (BI/MI) purposes that support the student learning
experience. Student data is a key element of the BI/MI data sets, which also include data
sets on finance, estates, research and human resources. The University plans to make

Key Information Sets data from all institutions available through the BI/MI scheme to support
subject benchmarking and PSRB accreditation.

119 2013 saw the introduction of the first phase of the Student Systems Road Map
project, a strand of the BI/MI initiative, focusing on the accessibility of data, including:
admissions; assessment; Personal Tutor system statistics; and course and programme
information. The aim of the Student Systems Road Map is to provide decision makers and
external bodies with 'timely, accurate, joined-up and trusted information’, focusing on data
enhancement rather than merely data collection. The ELIR team would encourage the
University to progress with this work, in particular developing the staff-facing 'Dashboard’
project, which will be a key feature of the second phase of the Student Systems Road Map
project to take place in the 2016-21 period. Sample documentation provided to the team
included a screenshot of a prototype view of the range of data that would be accessible to
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staff involved with the various stages of the student journey, interactively displayed and
presented flexibly for use at course, programme, school or college level. The prototype
displayed data sets on applications and admissions, NSS outcomes, completion rates and
exit awards. The team noted that some of the information displayed was subdivided to allow
further interrogation by student group. Staff familiar with the work welcomed the initiative and
expressed the clear benefits that could be gained by increasing the operational effectiveness
of their course and programme monitoring, and confirmed that the Dashboard prototypes
were being discussed in a wide range of fora to seek staff comment, and promote
engagement.

120 An example of the effective use of data for decision making is evident in the
student-designed and developed PATH project. PATH is a user-friendly interface to which
staff and students can contribute. It draws on existing information from the University's
Programme and Course Information Management (PCIM) system to provide students with
the information and tools needed to make informed course selections within the context of
an increasing breadth of course choice. Changes to courses or programmes made within the
PCIM are automatically reflected in PATH. PATH also: allows students to hold informed
discussions with Personal Tutors on course choices; allows easy generation of possible
timetables; enables students to see the impact of potential choices on later years of their
programme; and automatically validates choices against programme rules. The University
intends to implement PATH across all courses and to make it available to students pre-
registration as an aid to early course planning. The ELIR team viewed PATH positively, as
an example of the integrated way that the University is making progress in using data to
identify and implement enhancements to the student learning experience.

5.2 Commentary on the advance information set

121 The University provided a considerable volume of advance material, as well

as various sets of additional information, that allowed the ELIR team to develop a good
understanding of the arrangements in place for quality assurance and enhancement, and
provided reassurance that the institution is meeting sector expectations. In particular, the
Advance Information Set provided detail on the balance between institution-wide guidelines
and the devolved structures of the University. The information contained within the Advance
Information Set demonstrated the University's reflective approach to self-evaluation, and its
commitment to producing quantitative and qualitative data to enable enhancement to be a
direct outcome of the various monitoring processes.

5.3 Use of external reference points in self-evaluation

122 The University makes use of a wide range of external reference points to inform
its self-evaluation processes. Monitoring and review processes at the programme level
refer to the Quality Code (including Subject Benchmark Statements), the Scottish Funding
Council Guidance on Quality, the Scottish Credit and Qualifications Framework, the results
of external surveys, and comparative benchmarking data available through the Higher
Education Statistics Agency. The University has been actively involved in past and present
national Enhancement Themes, and has used the Theme to support developments in
various aspects of the student experience, including assessment, graduate attributes and
student transitions (see paragraphs 83 and 84).

5.4 Management of public information
123 The University has a transparent policy for the management of public information
and generally gives public access to all documents, guided by its Model Publication Scheme,

which sets out guidance on the types of information available and protocols for records
management. The University's public facing website has numerous links to University
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Court and Senate papers, and provides supportive and comprehensive information to assist
students, staff, and the general public. The ELIR team noted that the University's Website
Programme has been developed further to make information more accessible to users of
smartphones and tablets.

124 Communications and Marketing oversee the production of undergraduate and
postgraduate prospectuses, with the involvement of Student Recruitment and Admissions,
the International Office and various service offices. Communications and Marketing
confirms the accuracy of course and programme material with schools, and heads of school
confirmed robust arrangements are in place to ensure that all changes to courses and
programmes are recorded in the online Degree Regulations and Programmes of Study.

125 Undergraduate and postgraduate students who met the ELIR team confirmed the
comprehensiveness, accuracy and accessibility of pre and post-arrival information, as well
as the information supplied by the various support services. They indicated that both web
and paper-based information had been helpful in their choice of programme. They indicated
that the programme and course handbooks provided relevant, detailed and regularly
updated guidance. ODL students cited the comprehensive and extensive information
available to them and advised that this had become more focused on the needs of
off-campus students during the past two years.

5.5 Effectiveness of the approach to self-evaluation and management
of information

126 The University's approach is both effective and forward-looking. It pays particular
attention to the monitoring of student, programme and student services performance,

it systematically reviews progress against its strategic and related plans, and, through

the work of the Senate Quality Assurance Committee and the colleges, monitors the
implementation of school and college action plans. The University makes effective use of the
rich and increasing data sources it has available and aims not only to extend the amount of
relevant data it gathers, but to make these and existing data available in a more useful way
to staff. The University's approach to self-evaluation and reflection, its comprehensive quality
monitoring and review arrangements, and its use of data to enhance the student learning
experience all represent positive practice.

6 Collaborative activity

6.1 Key features of the institution's strategic approach

127 The University's strategic goals with respect to internationalisation, global impact
and partnership are set out in the University Strategic Plan 2012-16. The University aims to
attract the most able minds from anywhere in the world, provide students and staff with a
world-class experience, and ensure that teaching and research deliver global benefits.

The University's overarching objective is to become a first choice place of study, with priority
being placed on enhancing the institution's global presence in learning, research and
knowledge transfer. This activity is led by a Vice-Principal (International), who is supported
by senior staff in each of the colleges, new deans of international for each of the priority
countries or regions, and internationalisation groups at school level.

128 The Strategic Plan 2012-16 includes a target to create at least 800 new
opportunities to gain an international experience as part of the Edinburgh degree. A number
of initiatives support this ambition, including: Go Abroad, which provides all students with an
international educational experience of between one and eight weeks (see paragraph 52).
The key metrics in the University Strategy Plan relating to internationalisation include
increasing the headcount of non-EU international students by at least 2,000; and to increase
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the number of postgraduate research students on programmes jointly awarded with
international partners by 50 per cent. Staff who met the ELIR team confirmed that the aim for
growth was ambitious and would require a concerted effort and commitment at all levels.
Staff confirmed that the University was on target to meet the 50 per cent increase in
international postgraduate research student numbers because the total numbers across the
institution remained relatively small.

129 In September 2014 the University had collaborative agreements with 64
international institutions and 20 UK institutions. Although the number of agreements

has increased since the 2011 ELIR, the number of students studying with the University
through collaborative arrangements has not increased significantly. The University's current
collaborative, partnership and exchange activity includes jointly awarded postgraduate
research degree programmes, which enable doctoral students to embark on jointly
supervised research degrees aimed at enhancing their research experience and
employment opportunities internationally. The benefits for students on these programmes
include access to two research environments and cultures, as well as access to the training
and facilities of two research-intensive universities.

130 The University offers a range of partnerships for the purpose of offering students
study abroad opportunities. Two-plus-two agreements are in place with eight Chinese
universities to admit students to the third year of an Edinburgh engineering degree following
the successful completion of two years of approved study at the respective Chinese
institution. Five similar agreements are in place with the schools of Chemistry and
Geosciences. The College of Humanities and Social Science has recently developed a
two-plus-two agreement with Donghua University in China. Edinburgh College of Art has
been delivering the programme in China for two years, with the first students due to arrive
at the University of Edinburgh at the start of 2016-17.

131 The University has one accreditation agreement with Scotland's Rural College.

The University's collaboration with Scotland's Rural College is managed through the College
of Science and Engineering; three BSc degree programmes are currently accredited, in
addition to a number of research degree student registrations.

132 The University is committed to maintaining and developing partnerships with both
Scottish and other UK higher education institutions. Its ambition is to introduce further
flexibility into its degree pathways through closer working with strategic partners and through
direct entry to year two for undergraduate students. Senior staff confirmed that there was a
political imperative to provide flexibility in the learner journey, and the University curriculum
structure is designed to facilitate this flexibility. There are no formal articulation agreements
in place with further education colleges. Articulation exists with further education colleges
where students can gain direct entry to later years of a University degree programme, but no
formal agreements are in place.

133 In 2013-14 the University had 1,716 students registered on online distance master's
programmes, with ambitions to increase these numbers significantly (see paragraphs 47-50)
The University has two collaborative online distance learning programmes: one international
with the Christian Medical College in Vellore, India, and one with the Royal College

of Surgeons.

134 At the time of the current ELIR the College of Medicine and Veterinary Medicine
was at an advanced stage of discussion with Zhejiang University in China regarding a dual
award model of collaboration, introducing an undergraduate programme in Biomedical
Sciences. In order to support this development the University developed a formal policy on
dual, double and multiple awards. The proposal is with the Chinese authorities for approval.
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6.2 Securing academic standards of collaborative provision

135 The University has a clear focus on academic standards and academic governance,
which is set out in its collaborative provision policies. The policies and procedures are
aligned to the Quality Code, Chapter B10: Managing Higher Education Provision with
Others. The University considers that it has clear collaborative procedures, which staff
understand fully, including: clear memorandum agreements; transparent due diligence
processes; and clear guidelines on the types of agreements that the University will consider.

136 The University ensures that appropriate scrutiny, review, approval and risk
assessment is undertaken for all collaborative proposals. Partnership proposals

originate in schools, with advice from college and specialist teams from across the
University. All proposals comprise a business case, risk assessment and resource

review. The University considers new collaborative proposals on a case-by-case basis.
Advice on setting up collaborative programmes is provided by a number of areas, including:
Governance and Strategic Planning; International Office, including Edinburgh Global and its
dedicated team supporting schools; Academic Services, providing guidance on academic
standards and quality assurance and enhancement; and the Director of Legal Services.

137 In discussions with the ELIR team staff confirmed that all external collaborations are
initiated at school level. Support is provided at both University and college level, including
advice from the International Office. Due diligence is scrutinised by college and school-level
committees, including by the College Registrar. No new collaboration is developed unless
supported and promoted by the relevant head of school. A detailed and robust business
case is produced at school level, which outlines the academic rationale for the collaboration
and confirms its financial sustainability. Any new collaboration must also be agreed at
college level and must have a Memorandum of Agreement, which requires University-level
approval, in place before any activity commences. Boards of studies are responsible for
curriculum development and approval within a school and must ensure that new proposals
are academically appropriate and supported by evidence. The University retains
responsibility for the quality and standards of any award made in its name and ensures

that awards meet and align with the expectations of the Quality Code. This includes

the University having comprehensive arrangements for the approval of Collaborative,

study abroad and joint PhD programmes. The ELIR team noted the clarity and
comprehensiveness of the Memoranda of Agreement, which make clear the responsibilities
of each party (University and partner).

138 Collaborative programmes are subject to annual monitoring and review in the same
way as other University programmes and are included in standard internal review processes.
Programme monitoring is undertaken at school level, with reporting upwards to colleges who
in turn report to the Senate Quality Assurance Committee. The Senate Quality Assurance
Committee has oversight of collaborative programmes through both internal review reporting
and annual college Quality Assurance and Enhancement Reports.

139 In 2013 the University conducted an Internal Audit of its collaborative activity,
including teaching and research. In 2014 the University started work on a project to address
the recommendations arising from the Internal Audit report. The report confirmed that the
University's approach was robust, however, it noted that there were opportunities to clarify
roles and responsibilities in schools, colleges and University departments in the approval of
collaborative programmes, in order to reduce duplication and provide clearer guidance and
support. Outcomes from the exercise included: the University producing a revised suite of
standard Memoranda of Understanding and Agreement for collaborative activities; defining
categories of collaboration, and preparing guidance for academic and non-academic
approval processes for new collaborative programmes; and holding an enhanced digital
repository and making improvements to the existing student record system.
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6.3 Enhancing the student learning experience on collaborative
programmes

140 The University aims to provide students on collaborative programmes with a
learning experience equivalent to students on campus in Edinburgh. The partnership
approval process ensures that mechanisms are in place to support the student learning
experience, for example ensuring that students are able to comment on their experience and
engage in decision-making through student representation. All students on collaborative
programmes are given access to pastoral and academic support.

141 The effectiveness of partner arrangements are reviewed as part of the routine
guality review processes. The University also monitors collaborative arrangements through
site visits.

142 For the College of Humanities and Social Science two-plus-two agreement with
Donghua university in China, staff confirmed that the due diligence process ensures that

a comparable learning experience is being delivered. This, coupled with a one-month
pre-sessional process to fill curriculum gaps and provide support for English language,
ensures that students are adequately prepared for the interview process to attend the final
two years at Edinburgh. The process is selective and not automatic; students apply via
UCAS. The launch of the Shanghai International College of Fashion and Creative Studies at
Donghua introduced courses in Fashion Innovation and Fashion Interior Design, which are
delivered and assessed in English by Edinburgh College of Art academic staff. In 2016-17
the first international students could begin studying in Edinburgh through the '2+2 Fashion
Innovation Degree'. It was confirmed that the programmes already have a diverse profile of
students, for example students from Australia, Hong Kong and China, although the cohorts
at Donghua are small. The challenge for Edinburgh College of Art is to encourage Edinburgh
students to go to China and benefit from the collaboration.

143 Since the 2011 ELIR a revised Code of Practice on Study Abroad has been put

in place to aid student mobility. The Code sets out responsibilities and expectations of staff
and students to ensure appropriate support for students who are at a partner university.
Students who met the ELIR team indicated that, generally, support was good, but it was
dependent on the year abroad coordinator. While abroad, students felt connected to the
University but confirmed that they needed to be proactive. Engineering students in particular
confirmed that they were well prepared with respect to risk, culture and the political situation
of the country they were going to.

144 Scotland's Rural College is responsible for gathering and responding to student
feedback on their experience while studying at the College. Matters arising from the
feedback are included in an annual report to the University, which is considered by the
Accreditation Board.

6.4 Effectiveness of the approach to managing collaborative activity

145 The University has an effective approach to managing its collaborative activity.

All arrangements are managed in accordance with the approved University policies and
procedures, and a business case is conducted at school level separately from approval

of the academic proposal. The risks of each arrangement to deliver learning opportunities
with partners is assessed at the outset and reviewed subsequently on a periodic basis.
Appropriate and proportionate safeguards to manage the risks of the various arrangements
are determined and put in place.

146 The ELIR team found that the University had a strong commitment to
internationalising the student experience, and has developed effective approaches to:
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study abroad, online distance learning and collaboration with international partners. It has a
proactive approach to the development of joint PhD programmes, and has implemented
robust arrangements for their approval.
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comments are received the minutes will be deemed approved. In this context any comments
on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on

e-S 15/16 3 D.” These comments will be added verbatim at https://www.ed.ac.uk/academic-
services/committees/senate/senate-restricted

Originator of the paper

Dr Lewis Allan
Head of Court Services
9 May 2016
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COMMUNICATIONS FROM THE UNIVERSITY COURT
8 February 2016
Student Experience Update

A Student Experience update relating to visits by the Senior Vice-Principal and

Deputy Secretary, Student Experience, to all Schools to discuss the 2015

National Student Survey results and wider issues in learning and teaching was

presented. The following points were discussed:

¢ An update on discussions around rescheduling of the academic year;

¢ Improving the personal tutor system by disseminating best practice and
providing benchmarking and training as appropriate;

¢ Implications for the growth in student numbers for the University estate —
although pedagogical changes may change demand for teaching space;

Simplification of processes, including performance management, linked to

addressing staff workload concerns.

Strategic Planning
o Draft Strategic Plan 2016

A high level draft of the Strategic Plan 2016 was reviewed. Building on initial
discussions with staff and students, it was noted that the Strategic Plan will be
produced in a manner that is accessible to all stakeholders (in terms of format and
language) and that highlights the University’s distinctiveness, particularly in those
aspects of the University’s present and future deemed crucial to its success over
a five to ten year period.

Court approved dissemination of the high level draft for consultation with staff and
students between February and April, with a final draft to be submitted to the June
meeting.

e Undergraduate Bursary Review

An evaluation of the University of Edinburgh and Scotland Accommodation
bursary schemes introduced in 2012/13 and 2013/14 respectively was
considered. Members welcomed the evaluation and discussed the appropriate
level of bursary expenditure in different household income brackets compared
with offerings from comparable institutions. EUSA representatives welcomed the
protection of undergraduate bursary expenditure and the high levels of support for
the lowest income groups and added that they would also wish to see an increase
in support for those from lower-middle income households.

Court agreed that the University of Edinburgh and Scotland Accommodation
bursary schemes are effective and should not be substantially changed, but that
more work should be done to: ensure that the full support available for students is
more visible; to understand why retention rates for Rest of UK students in receipts
of bursaries are lower than the norm; and, once information is available, to assess
the impact of the maintenance grant removal for English-domiciled students in
receipt of bursaries. It was noted that the replacement of maintenance grants by
loans for English-domiciled students from 2016/17 may lead to a further review in

1



the following year, with the balance of bursary expenditure across different
household income brackets to continue to be reviewed in future years.

e Outcome Agreement Update

Court noted the Outcome Agreement process update and agreed that discussion
on the University’s Outcome Agreement continue with the Scottish Funding
Council, with meetings scheduled for mid-February and early March to conclude
negotiations.

UNPRI Responsible Investment Policy Statement

Court considered a policy statement summarising the approach the University
takes to responsible investing and higlighting the progress made along with
actions planned in response to policy decisions and strategic objectives relating to
environmental, social and governance considerations. The student
representatives welcomed the statement, including the pro-active stance taken
and the intention to communciate the statement to students and to the wider
public.

The approach taken in responsible investing and the responsible investment
policy statement was approved.

Roslin Technologies

The Director of Corporate Services introduced a summary of the business case
and legal arrangements proposed between the University and JB Equity Ltd for
the creation of Roslin Technologies Ltd, following consideration by Policy &
Resources Committee and its Sub-Group. The Convener of the Sub-Group
highlighted the scrutiny the proposal had been subject to and signalled that the
Sub-Group and Policy & Resources Committee recommended the proposal to
Court.

On the basis that the final legal agreements reflect the principles set out in the
paper, Court agreed to delegate authority to the Director of Corporate Services to
work with the Directors of JB Equity to conclude the legal agreements and to
present them to the University for signature, with signing authority granted to the
University Secretary.

EUSA President’s Report

The EUSA President reported on activities since the last meeting including the
Democracy Review, with a student referendum to seek agreement to the
recommendations of the review to be held in March. The President thanked other
Court members for earlier approval of a number of student experience-related
estates projects which are now underway.

Members discussed the recommendations of the Democracy Review; financial
performance of the association including work to improve financial information
provided to commercial managers and expected higher staffing costs owing to
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increases in pension costs, National Living Wage and national insurance
contributions; and publicising student teaching awards.

Committee Reports
e Exception Committee Report

The following matter approved by the Exception Committee on behalf of Court
was noted:

o LARIF (Large Animal Research and Imaging Facility)
Approval of the proposed approach, including £13.2M funding support from
the University Capital Investment Fund towards the LARIF construction,
with £11.3M funding from Innovate UK, as part of the Centre of Innovation
and Excellence in Livestock (CIEL).
Delegation of authority to the Director of Corporate Services (in consultation
with the Director of Finance and the Director of Legal Services) to approve
final arrangements for membership and governance of CIEL and the charge
over or lease of the facility.

¢ Knowledge Strategy Committee Report
Key points in the report were noted, including the appointment of Mr Alistair
Fenemore as Chief Information Security Officer and initial presentations on a 10

Year Strategy for Information Services Group.

EDMARC - Equality, Diversity Monitoring and Research Committee Report

The Equality, Diversity Monitoring and Research Committee staff and student
reports 2015 were approved.

Dignity and Respect Policy

The revised Dignity and Respect policy was approved following recommendation
by Central Management Group.

Genomic Investment update
An update on Edinburgh Genomics following Court approval (3 November 2014
meeting) of capital funding to purchase an lllumina HiSeq X genome sequencing

machine was noted. Members welcomed the higher than forecast utilisation rate
of the technology and the expectation of further increases in utilisation rates.

Resolutions

The following Resolutions were approved:

Resolution No. 1/2016: Alteration of the title of the College of Humanities and
Social Science



Resolution No. 2/2016: Alteration of the title of the Morrison Chair of
International Business

Foundation of a Chair of Cognitive Ageing and/or
Cognitive Epidemiology

Foundation of a Personal Chair of Neurobiology

Resolution No. 3/2016:

Resolution No. 4/2016:
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Membership of Senate 2016/17

Executive Summary
The paper advises Senate of its new members.

How does this align with the University/College School/Committee’s strategic plans and
priorities? N/A

Action requested
The Senatus is invited to note and welcome its new members.
How will any action be implemented and communicated?

New members will receive a welcome email and an invitation to an induction event prior to
the beginning of the Senate meeting cycle 2016/17.

Resources/Risk/Compliance

1. Resource implications

N/A
2. Risk Assessment
N/A
3. Equality and Diversity

Elected members were elected from specific categories, i.e., a pre-defined constituency.
Within these pre-defined constituencies no barriers to election to Senatus were found.

4. Freedom of Information
Open Paper
Any Other Relevant Information
A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments

on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on e-S
15/16 3 E.” These comments will be added verbatim at http://edin.ac/18tbekG.

Originator of the paper
Anne Marie O’'Mullane, Senate Clerk
May 2016
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Senatus Membership

For Information

Non-Professorial Representatives

The following have been elected or re-elected by their College for a period of three years
from 1 August 2015 to 31 July 2018:

Humanities and Social Science

Dr G Ibikunle Business School

Dr N Myers School of Economics

Dr P Allmer Edinburgh College of Art

Dr M de Andrade School of Health in Social Science
Ms M Carson School of Health in Social Science
Dr K Goodall School of Health in Social Science
Dr S J Rhynas School of Health in Social Science
Dr S Rodgers School of Health in Social Science
Dr S Kheria School of Law

Dr | Fyfe Moray House School of Education
Dr L Hamilton Moray House School of Education
Dr F O’'Hanlon Moray House School of Education
Dr P Sheall Moray House School of Education

Science and Engineering

Dr Q Li School of Engineering
Dr G R Duursma School of Engineering
Dr A Kiprakis School of Engineering

Medicine and Veterinary Medicine

Dr G Schoeffmann Royal (Dick) School of Veterinary Studies
Dr D Jones Edinburgh Medical School

Ms S Boyd Royal (Dick) School of Veterinary Studies
Dr E Stevenson Deanery of Biomedical Sciences

Dr P Fernandes Deanery of Clinical Sciences

University Demonstrators and Academic Research Staff

Medicine and Veterinary Medicine

Ms J Koszela School of Biological Scieneces



Ex-Officio Members
The following College Office bearers have been nominated under Ordinance 204, section
6(i)(b)1:

Humanities and Social Science

Dr J Crang Associate Dean (Recruitment and Admissions);
Mr A Brown Associate Dean (Academic Progress);

Dr J Lowrey Dean of Undergraduate Studies;

Dr G Macleod Dean of Postgraduate Studies (Taught);

Medicine and Veterinary Medicine

Mr M Akyol Director of MBChB Admissions

Professor J Stewart Director, Biomedical Sciences Teaching Organisation
Dr M Cullen MBChB Senior Tutor

Dr G Pearson BVM&S Senior Tutor

Dr F Krismundsdottir MBChB Director of Pastoral Care

Science and Engineering

Dr A Maciocia Dean of Students

Student Associate Members

The following have been elected by their College, in accordance with Paper e-S 13/14 3 A
approved by Senate May 2014, to serve for the academic year 2015/16:

Humanities and Social Science

2 members of the Undergraduate Studies Committee Ms | Subasu
Mr M Wildasin
1 member of the Postgraduate Studies Committee Ms S Chapman

Medicine and Veterinary Medicine
1 student member from the Medical Students’ Council Ms G Clark
1 student member from the Veterinary Students’ Council Ms Faolain Barrett

Science and Engineering
1 member of the Learning and Teaching Committee Mr J Vercruysse
1 member of the Research Training Committee Ms K Heil

2 members of the EUSA Student Council

TBD at the first Student Council meeting in Semester 1
TBD at the first Student Council meeting in Semester 1

The following are the Associate Members nominated by the Students’ Association to serve
from 1 July 2015 - 30 June 2016:

President Mr A Edgecliffe-dJohnson
Vice-President, Academic Affairs Mr P Garrett
Vice-President, Societies and Activities Ms K Husbands
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College Academic Management Structures 2016/17

Executive Summary
The paper lists the College Academic Management Structures for 2016/17.

How does this align with the University/College School/Committee’s strategic plans
and priorities? N/A

Action requested
The Senatus is invited to note the paper.
Resource/Risk/Compliance

1. Resource implications

Does the paper have resource implications? These will have been considered by each
College when deciding on their College Academic Management Structures for 2015/16.

2. Risk Assessment
Does the paper include a risk analysis? No
3. Equality and Diversity
Has due consideration been given to the equality impact assessment? Not relevant.
4. Freedom of Information
This is an open paper.
Any Other Relevant Information
A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments

on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on e-S
15/16 3 F”. These comments will be added verbatim at http://edin.ac/18tbekG.

Originator of the paper

Anne Marie O’Mullane, Senate Clerk
May 2016
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College Academic Management Structures 2016/17

For information
Humanities & Social Science

Head of College

Dean of Research

Dean of Undergraduate Studies

Dean of Postgraduate Studies (Taught)

Dean of Postgraduate Studies (Research)

Dean of Students

Associate Dean (Student Conduct and Complaints)
Associate Dean (Recruitment and Admissions Strategy)
Associate Dean (Academic Progress)

Associate Dean (Quality Assurance and Enhancement)
Associate Dean (Quantitative Methods)

Associate Dean (Research, Knowledge Exchange and
Impact)

College Registrar

Medicine & Veterinary Medicine

Head of College

Deputy Head of College

Head of the Edinburgh Medical School

Director of Undergraduate Learning and Teaching
Director of Postgraduate Research

Director of Postgraduate Taught

Director of Quality Assurance

Dean of Students

Dean of Research

College Registrar

Science & Engineering

Head of College

Deputy Head of College

Dean of Learning and Teaching
Dean of Students

Dean of Research

Dean, International

Dean of Quality Assurance
Dean of Special Projects
Associate Dean (e-Research)

College Registrar

May 2016

Vice-Principal Professor D Miell
Professor L Plowman

Dr J Lowrey

Dr G Macleod

Professor R Coyne
Professor P Higgins
Professor T Fawcett

Dr J Crang

Dr A Brown

Dr R Mason

Professor J Maclnnes
Professor C Ward Thompson

Dr C Martin

Vice-Principal Professor Sir J Savill
Professor D Argyle

Professor M Whyte

Professor N Turner

Professor P Saunders

Professor A Meredith

Professor J Bradshaw

Professor A Cumming

Professor B Walker

Dr C Elliott

Vice-Principal Professor L Yellowlees
Assistant Principal Professor A Trew
Professor G Reid

Professor A Maciocia

Professor A Mount

Professor R Wallace

Dr G McDougall

Professor D Robertson

Professor M Parsons

Dr D B Nelson
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College Academic Management Structures 2016/17

Executive Summary
The paper lists the College Academic Management Structures for 2016/17.

How does this align with the University/College School/Committee’s strategic plans
and priorities? N/A

Action requested
The Senatus is invited to note the paper.
Resource/Risk/Compliance

1. Resource implications

Does the paper have resource implications? These will have been considered by each
College when deciding on their College Academic Management Structures for 2015/16.

2. Risk Assessment
Does the paper include a risk analysis? No
3. Equality and Diversity
Has due consideration been given to the equality impact assessment? Not relevant.
4. Freedom of Information
This is an open paper.
Any Other Relevant Information
A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments

on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on e-S
15/16 3 F”. These comments will be added verbatim at http://edin.ac/18tbekG.

Originator of the paper

Anne Marie O’Mullane, Senate Clerk
May 2016
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College Academic Management Structures 2015/16

For information
Humanities & Social Science

Head of College

Dean of Research

Dean of Undergraduate Studies

Dean of Postgraduate Studies (Taught)

Dean of Postgraduate Studies (Research)

Dean of Students

Associate Dean (Student Conduct and Complaints)
Associate Dean (Recruitment and Admissions Strategy)
Associate Dean (Academic Progress)

Associate Dean (Quality Assurance and Enhancement)
Associate Dean (Quantitative Methods)

Associate Dean (Research, Knowledge Exchange and
Impact)

College Registrar

Medicine & Veterinary Medicine

Head of College

Deputy Head of College

Head of the Edinburgh Medical School

Director of Undergraduate Learning and Teaching
Director of Postgraduate Research

Director of Postgraduate Taught

Director of Quality Assurance

Dean of Students

Dean of Research

College Registrar

Science & Engineering

Head of College

Deputy Head of College

Dean of Learning and Teaching
Dean of Students

Dean of Research

Dean, International

Dean of Quality Assurance
Dean of Special Projects
Associate Dean (e-Research)

College Registrar

May 2015

Vice-Principal Professor D Miell
Professor L Plowman

Dr J Lowrey

Dr G Macleod

Professor R Coyne
Professor P Higgins
Professor T Fawcett

Dr J Crang

Dr A Brown

Dr R Mason

Professor J Maclnnes
Professor C Ward Thompson

Dr C Martin

Vice-Principal Professor Sir J Savill
Professor D Argyle

Professor M Whyte

Professor N Turner

Professor P Saunders

Professor A Meredith

Professor J Bradshaw

Professor A Cumming

Professor B Walker

Dr C Elliott

Vice-Principal Professor L Yellowlees
Assistant Principal Professor A Trew
Professor G Reid

Professor A Maciocia

Professor A Mount

Professor R Wallace

Dr G McDougall

Professor D Robertson

Professor M Parsons

Dr D B Nelson
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Report of Senatus Exception Committee

Executive Summary

This paper outlines business approved by the Senate Exception Committee since the last
meeting of Senate:

How does this align with the University /College School/Committee’s strategic plans
and priorities?

Not applicable.

Action requested

Senate is invited to note the business approved by the Senate Exception Committee.

Resource/Risk/Compliance

1. Resource implications
None.

2. Risk assessment
This paper does not include a risk assessment

3. Equality and Diversity
No equality and diversity implications

4. Freedom of Information
This paper can be included in open business

Any other relevant information, including keywords

A comments need only be submitted to raise an objection/suggest corrections. If no
comments are received the paper will be deemed approved. In this context any comments
on this paper should be emailed to Senate.Support@ed.ac.uk quoting “comment on e-S
15/16 3 G”. These comments will be added verbatim at https://www.ed.ac.uk/academic-
services/committees/senate/senate-restricted

Originator of the paper

Anne Marie O’Mullane
Academic Services
May 2016
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Report of the Senate Exception Committee
covering business conducted in March and April 2016

Senate Exception Committee considered business on two occasions since the meeting of
Senate on the 3 February 2016.

4 March 2016

Senate Exception Committee approved the recommendation of the Honorary Degree
Committee.

21 April 2016

Senate Exception Committee approved the recommendation of the Honorary Degree
Committee.
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Paper details

Senate is invited to note the outcome of the election, which took place on 16 -18 March
2016, for two ordinary term Senate Assessors on the University Court:

Dr Elizabeth Bomberg School of Social and Political Science
Professor Sandy Tudhope School of GeoSciences

Their term of office is 1 August 2016 — 31 July 2020.

How does this align with the University/College School/Committee’s strategic plans
and priorities? N/A

Action requested

For noting.
1. Resource implications

Does the paper have resource implications? No
2. Risk Assessment

Does the paper include a risk analysis? No
3. Equality and Diversity

Yes, consideration has been given to the equality impact of the nomination process to fill
vacancies for Senate Assessors on Court.

4. Freedom of Information
This paper is open.
Any Other Relevant Information
A comment need only be submitted to raise an objection/suggest corrections. If no
comments are received the minutes will be deemed approved. In this context any comments

on this paper should be e-mailed to Senate.Support@ed.ac.uk quoting “comment on
e-S 15/16 3 H.” These comments will be added verbatim at http://edin.ac/18tbekG.

Originator of the paper

Anne Marie O’Mullane
Senate Clerk
May 2016
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Senate Meetings 2016/17

Senate Meetings

Members are asked to note that the Senate will meet on the following dates during the next
academic session:

Wednesday 28 September 2016

Wednesday 1 February 2017

Wednesday 31 May 2017

(venues to be confirmed)

All meetings are scheduled to begin at 2.00 p.m.

Electronic Senate Meetings

Electronic Senate business will be conducted between the following dates during the next
academic session:

Tuesday 6 September — Wednesday 14 September 2016

Tuesday 10 January — Wednesday 18 January 2017

Tuesday 9 May — Wednesday 17 May 2017

Members will be sent a link as usual to the electronic business when each E-Senate opens.

Deadline for Agenda Items

The table below sets out the deadline for agenda items and papers for submission to Senate
meetings.

Meeting Deadline for Papers
September E Senate Friday 2 September
28 September Senate Monday 19 September
January E Senate Friday 6 January

1 February Senate Monday 23 January
May E Senate Friday 5 May

31 May Senate Monday 22 May

It is helpful to have early notification of any likely Senate agenda items. The Senate
Secretariat (senate.support@ed.ac.uk) can advise on whether proposed business should be
conducted via the electronic Senate or at a Senate meeting.
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